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ABSTRAK

Penelitian ini bertujuan untuk mengetahui apakah penggundi@ctive journal
menunjukkan efek yang signifikan terhadap kemampuan mahasiswa chelantis
naratif. Penelitian ini menggunakan pendekakaantitatif dengan metodeuasi-
eksperimental dimana penulis mengukur perbedaan nilai anpaetest dan posttest
dari grup eksperimen dan grup control dengan menggunakan armifiasis
statistik menggunakan SPSS 24.00. Data dianalisis dengan menggunakas
Independent Sample t-test untuk menentukan signifikansi hasil darb kind Ha.
Subjek dari penelitian ini adalah mahasiswa semester empatr&itaisdslam Negeri
Mataram. Mahasiswa ditugaskan untuk merefleksikan kegia¢aekan selama proses
pembelajaran kemudian penulis memberikan koreksi terhadapnmasulis siswa
sehingga siswa dapat memperbaiki tulisannya pada minggu selanjugngéti&n ini
menunjukkan hasil bahwa terdapat perbedaan yang signifikan amiuasiswa di
kelas control dan eksperimen dimana nilai Sig. (2-tailedaadal004 (<0.005) yang
mengindikasikan bahwa reflective journal memiliki efek g/asignifikan dalam
meningkatkan kemampuan mahasiswa dalam menulis naratif. tfReflgournal
disarankan agar dapat menjadi salah satu teknik alterrddieen belajar menulis
terutama naratif.

Kata kunci : Reflective Journal, Menulis Naratif, Essay, Kuantitatif, Quasi-
Eksperimental, Independent Sample T-Tes Pretest Dan Posttest
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ABSTRACT

The aim of this study was to find out whether the use of teféeegournal has a
significant effect on the improvement efudents’ narrative writing skill. The
approach of this study was quantitative with quasi-experirhemtghod where the
researcher measured the score differences from thesprahd posttest of the
experimental group and control group through statisticalys@s after collection of
data from pretests and posttests using SPSS 24.00 versiotatahsere analyzed by
means of independent T-Test sample formulas to find outhehehis research
results were statistically significant fopkind Ho. The subjects of this study were the
fourth semester students of English and Education Departfeilty of Education
and Teacher Training, Mataram State Islamic University. sSihdentavere assigned
to reflect their learning process after taking some ndtes results showed that there
was a significant difference between control and expetamhgnoup where the Sig
(2-tailed) was 0.004 (<0.005) This indicates that reflectivenjal has a significant
effect on improving students’ narrative writing skill and it is suggested that reflective
journal can be used as alternative technique in teachinggvespecially narrative.

Keywords : Reflective Journal, Narrative Writing, Essay, Quantitative Quasi-
Experimental, Independent Sample t-Test, Pretest and Posttest
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CHAPTER |

INTRODUCTION

A. Background of Research

Writing is complicated and sometimes hard to teach, bec#use
requires the mastery of grammatical and rhetorical dsviee well as
conceptual and judgmental elemehts. also includes the creation of the
concept of design, the capture of knowledge mental rageggm and subject
experience. In writing, these components are esseiiz it is widely used
in higher education and at work. If students are unable to coinate well
with teachers, partners, or just about anyone elsg,alee unable to express
themselves in writing.Writing is necessary, most professional interactions
are performed in writing, such as proposals, letters, papgications,
interviews, emails and those are an integral part of a student’s daily life.

Therefore, the narrative writing is directed at entemgi individuals
on incidents, legends and imaginative stories. It alsws &b place moral
importance in the stories. Nathanson on Habibi, Eviyuliwaid

Kartowisastro added that narrative text is the most effeetiay of attracting

1J. B. HeatonWriting English Language Tests, (New York: Longman,inc., 1975), pp 135

2KlimovaBlanka, “The Importance of Writing”, Indian Journal of Reseach Vol. 2 No. 1, 2013,
pp 9



the attention of learners in the teaching and learning egescWriting,
however, is not an easy job even for learners tewrgtory text. It is hard for
the students to locate their thoughts because they aramdiar to write.
Similarly, Mukti found that there were restricted linguisticsaerces for
learners to convey ideas in a written gehBaragih also agreed that it was
because the learners spent a lot of time thinking abeutttioughts that was
difficult to write®. Due to the difficulties of learners organizing the thosgt
writing, they have to take extra time to write down their sdééhese issues
also made the narrative text difficult to write.

English Department students of UIN Mataram find it diffictdt
discover the ideas of writing. Due to the difficulties tetudents have in
expressing their ideas in writing, they need more time tergéa and write
their ideas. Such difficulties have also make the timeraext difficult to
compose. Second, there is a very short time for studentsrite in the
classroom and the fact that the students do not only wirit@also do a great
deal of work to include them in the classroom. On the diaed, it involves a
number of steps in the organization and preparation of d goiting such as

the selection of a subject, brainstorming, analysis, tiseodery of the

SFirdaus Habibi, Ismalianing Eviyuliwati, Sunardi KartowisastfThe Effect of Reflective
Journal Writing on Students’ Writing Ability of Narrative Text”, Syarif Hidayatullah State Islamic
University Jakarta (Jakarta: Advances in Social Scidbgdacation and Humanities Research, 2017
pp 17, Ltd.

“Ibid.
® Ibid.



argument from thesis, the description, writing, revisicagiting and
proofreading. As a result, students have to write more to ke language.
Researcher thinks that students need an appropriate technigeép tthem
improving their writing skills, given the importance of wrgirand these
problems in writing.

Reflective journal writing is a powerful teaching technique thakes
it possible for learners to learn during writing a narrates.tStudents can
use journals to write about interesting subjects, expand ithagination and
link news and stuff they already understand to a numbehings. Kerka
notes that journal writing is regarded a key part of procgasmlerstanding
and enables the students to connect a new data and knowléigyenethod
enhances students’ learning since they can reflect and think about what they
have learned. In this case, reflective journal writiaguires teachers to map
the progress of the learners and change their thinkingt a@bdmpic or learning
process they are involvédA reflective journal writing may also been used as
one of the methods for evaluating the students’ comprehension of the teaching
materials provided.

Based on previous research by Henter and Simona, student

achievement can be improved with the help of refleckienal writing to

®Mohammed Farrah, ”Reflective Journal Writing as an Effective Technique in the Writing
Process”, An - Najah Univ. J. Res. (Humanities). Vol. 26(4), 2012, pp 998



increase student awareness of learning stratédiaapp wrote that reflective
journal was used to analyze her students’ educational experiences and learned
more about theories and ideas discussed in her classko@app argued that
journal writing enabled students to focus on what she callgeriexce
apprentice ships and encouraged teachers to support thaming
experience$. Boud et al. describe reflection in the sense of learnimdly a
emphasize the personal experience of the person dsciie for reflection,
referring to those cognitive and effective practices, Wwisice carried out by
individuals in pursuit of their experience that can lead tew understanding
and appreciatiof.

The researcher uses reflective journal because ihéner been done
in the context of teaching narrative writing in Indoneggpecially Islamic
Universities. Based on the rationales above, the @&seams to investigate
the effect of using reflective journal on students’ narrative writing skills at

English and Education Department of UIN Mataram 2020.

"Firdaus Habibi, Ismalianing Eviyuliwati, Sunardi KartowisasttThe Effect of Reflective

Journal Writing on Students’ Writing Ability of Narrative Text”, Syarif Hidayatullah State Islamic

University Jakarta (Jakarta: Advances in Social Scidbdecation and Humanities Research, 2017),
pp 17, Ltd.

8 James T Lindroth, “Reflective Journals: A Review of the Literature”, National Association for

Music Education, No. 7, May 2016 (Pennsylvania State Up014), pp. 29.

9 David Boud, “Using Journal Writing to Enhance the Reflective Practice”, New Directions in

Adult and Continuing Education, no: 90, 2011, (San Francisco, 2011, pp.



B. The Statement of Problem and Research Limitation
Based on the background of study above, the problem oftticy $s as
follows:
e Does the use of reflective journal writing have signiftcaffect on the

students’ narrative writing skill?

C. Objective and Significance of Research
Based on the research statement, this particular siogdd to find out:
1. Whether the use of reflective journal writing have sigaifit effects on
the students’ narrative writing skills.
The findings of this study will have practical and theasdtimplications:
1. Practical Significance
a. Teacher
The findings of this study can be a reference for thgligh writing
instruction to use reflective journal writing
b. Students
The study is expected to inv&ste the effect of students’ narrative
writing skills through reflective journal practices.
2. Theoretical Significance
a. Other Researchers
This research is expected to provide information, modelssanrces

for further studies and will hopefully be reviewed updated, nsttacted



or modified by other researchers, as well as further stwati@ther level

and objective.

D. Definition of Key Terms
A number of definitions are proposed to explain the kemgeused in this
research, such as:
1. Writing
According to Sudaryanto in Agusta, writing skills are the gbdif a
person to convey his/her mind and feeling in writing, in graphichsysn
so that readers can understand the message within its Figm the
argument, writing is an ability in which the writer canpkin his/her
concept in words, phrases and sentences, which are edbg feaders to
understané’. The application of writing in this research is not oaly
reflective of language spoken but also a way of expressingetatthg b
society by an individual. Finally, it is closely linked to tigit, feeling,
and language ability. A communication language is absolumetgssary
in order to master the writing skit.
2. Narrative Writing
The narrative text of Anderson is said to be a pidctext, a story

which entertains and teaches the reader or the listénePercy in

Devigantari Agusta, “Improving Students’ Ability In Writing NarrativeTexts Using Short
Animated Stories” (Yogyakarta: UNY, 2015), pp 7
11 1bid.



Permana and Zuhri meanwhile, it notes that narrati\e tigoe of essay
which tells a story or a series of events. It is intende provide
significance in telling stories for an event or serieg\wnts?. However,
Keraf'® notes that narrative is a type of composition whicls kize
principal function as activities linked to an event in giyeriod. It can be
said from these perspectives that a narrative textnsrgély a result of
writing that is created and linked to become a story in the. pas
conclusion, narrative writing is a writing that tells @rg. The writer
narrates a story and expresses an experience with dtherarrative
writing. It can be documents or journal, biographies and autolpbigs
as based on real events and facts, are non-fictiorativas. In this
research, the journal based on real events and fadigydbe class is the
kind of narrative text that will be used by the studentghaswriting
practice.
Reflective Journal

Reflective journal is a personal record of the learnixgegences of
students. It is a place in which learner may documedt raflect on
his/her thoughts and responses to problems and then d&swligxamine
ways of thinking. In the light of its underpinned claims, Dgwescribed

reflection as an action, continuous and careful cenatibn of any belief

12 1bid
13 1bid



or supposed form of knowledge. This definition brought theking
beyond the concept of passing idea into a deliberatef émtwsing on an
idea considering the consequences of any actions. Purposgddtion
reduces spontaneous decision making and entitles a persoraki® m
decisions by examining attentively information collecteainfrdifferent

experience, leading to reflective thought.

14 Elizabeth Spalding &Angene WilsotiDemystifying Reflection: A Study of
Pedagogical Strategies That Encourage Reflective Journal Writing”, Teachers College Record, Vol
104 no. 7, 2002, pp 1394



CHAPTER I

REVIEW OF RELATED LITERATURE AND RESEARCH HYPOTHESIS

A. Review of Previous Research
Based on the reviewed literature, journal writing is impdrtanimprove
students’ engagement, motivation and the creation of critical thinking. In

addition, some researchers reported better student achietseméhis field.

In the past years, research literature has receiveddeoaisle attention from
self-reflection and their contribution to the generavedepment of students,
which is important to consider its role in the learning eragament and
accountability of students. It can naturally enhance thévaimn to learning
material, enhance the understanding of the subject by studewt improve

independent thinking, thus creating a functioning learning envieohm

As a mean to improve the writing skills, Nofi Yulianti hasplemented
reflective journal writing. The research results showileat the skills of the
students to write in five areas were improved: Content, Org#&niza/ocabulary,
Language Utilization and Mechanics. In order to provide aow to write a
recount text, students got better understanding. Particularlfiye aspects of
writing, i.e. content, organization, language use and aspewahanical science,

the students could minimize their writing problems. The studeat$e no errors



10

in their future writing through their feedback and writiisg, that they were able

to write better from time to tim®&.

Muhammad Salem studied that the influence of journal writingmoitten
efficiency, writing apprehension, the sense of written skisa communication
technique. The experimental group results showed that tieepgbgrowth, unity
and voice developed considerately between the experingnaap and control
group. In addition, journal writing has had positive effeatstiee reduction of

students’ apprehension and the perceived sense of writing skills.®

Moon describes reflection as a form of mental procgssiith the purpose
and/or intended result to be applied to ideas that are elatbmplex or
unstructured and that are not clearly solved. This processsallte students to
look back on their past experience and what they have @wonthe purpose of
learning. He argued that the students’ strong participation in both processes leads

to better academic achievement through self-reflection.

INofi Yulianti, “Improving The Writing Skills Through Diary Writing of The Tenth Grade
Sudents of SMAN 1 Ngemplak”, Thesis: Faculty Of Languages And Arts, Yogyakarta State
University, 2018, pp. 70

16 Muhammad Salem, “The Effect of Journal Writing On Written Performance,

WritingApprehension, And Attitudes of Egyptian English Majors”, Thesis: College Of Education,
The Pennsylvania State University, 2007, pp. 2

"Erna Iftanti, “Improving Students’ Writing Skills Through Writing Journal Articles”, Lingua
Scientia, Vol. 8 No. 1, June 2016 (Tulungagung, 2016), pp. 1
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Yanuarta Apsari examined the implementation in the teachnitghg of a
reflective reading journal and the benefits that studexdsived after writing a
reflective reading paper. The advantages are related telopewy ideas and
views, enhancing textual cohesion and coherence. Regahdirgkill of writing,
a reflective reading journal helps students develop theiimgrskills and trains
students to express their thoughts. This could be due to tbactnof the
feedback. Students were frequently asked to address ideadiveheontext was
not clear. In presenting their arguments, their writiegded to show logical
sequence. Their writing was more coherent because gganbwith an apparent
introduction and supported the corresponding information. Tédsthem to
evolve sequentially and to a more organized and persuasive sbilnadreaders.
The study results showed that reflective reading jourceiseffectively be used

to improve the writing skills of the students in severalsvdy

Dewey talks about journal writing on an active and deliberateegsy which
can start with some uncomfortable experience and end witkdeeper
understanding and learning. Dewey says that aspects oftigflemclude
perplexity, development, a hypothesis and an action.ufmaut his subsequent
research Dewey emphasizes the constructive role #fction may play

throughout helping students to reflect, consider and impraieghrsonal values

8y anuarta Apsari, ” Reflective Reading Journal In Teaching Writing”, Indonesian EFL
Journal, Vol. 4 No. 2, pp. 40
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or skills in a demonstrable way. In light of the reasthwad support it, and of the
further conclusions to which it tends, Dewey has described reflection as “active,
persistent and careful consideration of any belied foegad type of

information.”1°

Firdaus Habibi, Ismalianing Eviyuliawati and Sunardi Kartowisastere
trying to gather empirical evidence about the effe¢hefreflective journal on the
narrative potential of students. This study makes it e&mideachers to gather a
greater understanding of thebgect with the students’ attention in detail by using
Line Application as the medium to write reflective journals. The students’
comprehension of narrative text, which was given to imprbee tvriting skills,
has been studied in the reflective journal writing. Teacher who allocates
reflective journal to students often witness an in@easstudent participation an
in class activities and debates. The teacher is alsot@hinderstand the concepts
students understand base on the given text and which stieatd be revised.
Reflective journal writing can be concluded to be usefthni@ue for improving

the writing ability of the students.

19 Elizabeth Spalding &Angene WilsotiDemystifying Reflection: A Study of Pedagogical
Strategies That Encourage Reflective Journal Writing”, Teachers College Record, Vol 104 no. 7,
2002, pp 1394

20Firdaus Habibi, Ismalianing Eviyuliwati, Sunardi KartowisasttThe Effect of Reflective
Journal Writing on Students’ Writing Ability of Narrative Text”, Syarif Hidayatullah State Islamic
University Jakarta (Jakarta: Advances in Social Scidbdecation and Humanities Research, 2017),
pp 17, Ltd.
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In her paper in writing on teachers’ effectiveness , Elizabeth Spalding and
Angene Wilson described pedagogic techniques that helped masetzndary
school teachers. The result shows that no partiqddagogical approach was
best and that students were different. Many teachers hkea tidvantage of the
time spent in classroom to describe, dicuss and intempydels of reflection. In
general, personalized input their journals and theiriosiships with teachers was

more important to help them to devefdp.

Erna Iftantiexplored how students’ skills in writing journal articles could be
improved. The result of review with various related literatahe ability to write
can be determined according to pedagogical objectives arhkodneln the
meantime, journal writing skills are graded as one ofcgse and cognitive
writing skills. The EFL students are not only developing thkiits in writing but

also make their research valuable.

In conclusion, Reflective Journal was selected as #ohnique to teach
writing. The researches result showed that the skillhefstudents to write in
five areas such as content, organization, vocabularguéae utilization and
mechanics were improved. The students were led to get betagieraic

achievement through self-reflection and it helps studdatelop their writing

21 Elizabeth Spalding & Angene WilsotiDemystifying Reflection: A Study of
Pedagogical Srategies That Encourage Reflective Journal Writing”, Teachers College Record, Vol
104 no. 7, 2002, pp 1394

22y anuarta Apsari, ” Reflective Reading Journal In Teaching Writing”, Indonesian EFL Journal,

Vol. 4 No. 2, pp. 40
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skills and trains students to express their thoughts. Téeiuseflective journal
makes teachers easier to gather a greater students’ attention. Furthermore,
personal input journal which is make teacher-students re#dtijps got better

helped students to develop.

As seen from the literature reviews above, despite migrovement on
specific writing skill, the results are most likely to aliss about students
motivations and achievement on writing in general. Téehtiate this research
with other researches, the researcher chose to ulsetinaf journal as the
instruction and focus on improving students’ narrative writing skills. By using
reflective journal, the researcher thinks that studeatsimprove their narrative
writing skills as the practice of writing. It will help them éagage well with the

material being taught by the lecturer in classroom.

B. Theoretical Bases
In order to make a clearer concept applicable in this stadsheoretical
review is presented. Some theories and certain informatith be included in

support of the ideas of this research to help the writerdigmléhe research.

1. TheNature of Writing

a. Definition of Writing

Writing is a part of communication that allows studentgub their

feelings and ideas on paper, to organize their knowledge amdshbielio
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convincing arguments, and to convey meaning through well-constructed
text. Bell and Burnaby in Nunan states that writing is a ¢ognactivity
extremely complex in which the writer is simultaneoushguired to
control a number of variables, such as content, foresattence structure,
vocabulary, punctuation, orthography and letter formatiain the
sentencing leve®® Nunan also argued that writing constitutes a process of
thinking in order to invent thoughts; it implies that learr&reuld reflect

on how to express their opinions in excellent writing and aisly
organize the thoughts in a sentence. We can concludesdradlis of the
definitions that writing is the method of thinking thatndmnes the
writers’ cognitive process with material, organization, mechanical science,

grammar and speeéh.
There are five aspects to write, according to Hughes in Marmar

1) Grammar, which is a writing component dealing with a setulesrfor
constructing a phrase that makes meaning and appropri&eglish;
a linguistic used by the writer should be right, paying pasdicul
attention to the verbs rules, articles, pronouns, preéposijtsentence

structures, word order and so forth.

23 David Nunan,Designing Task for The Communicative Classroom” (Sydney : Cambridge
University Press, 1989), pp 36

2%David Nunan, “Language Teaching Method. A Textbook for Teachers”(Sydney : Prentice Hall
International Press, 1991), pp 88
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2) Vocabulary, which is deal with a list of words and thegngicance,
however, because of obvious similarities to words in a frsgjuage
and because a dictionary has not been checked propextiequately,
the writer must be cautious of distracting errors indusage.

3) Mechanic, which is a written practice regarded to punctuation,
spelling, capitalization, margins, and continuity.

4) Fluency, refers to the composition’s ease and style.

5) The structure, refers to the continuity and flows of ideake written
language to make a coherent contribution to the entnagpgph are

the logical sequence and organization.

b. Steps of Writing

The four stages in written writing are: prewriting, organizivgting
and revising. Prewriting involves planning before writing thatjuires a
strategy for what to write, get ideas, pick and support sindé&as, organizing
the ideas in a structured order. Furthermore, writing @srtiain activity to

write the ideas related to the draft planned to become a goaagweixt. And

25Meta Listina Muharrami, Skripsin Experimental Sudy at the Eleventh Grade of SMA
Kartikatama Metro in the Academic Year of 2015/2016, (Surakarta : UNS, 2015), pp 14
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last is revising the material used to modify the writingeéanimre accurate and

comprehensiblé®

It can be inferred that writing requires a method in whichdea or
thoughts is conveyed on a document or in other media. plénning and
interpretation of the subject, then copying, and analyamgost-writing can
be a good process of writing. Thus, students are traindddwgisg writing to
write down their ideas in right way, so that they cartevbetter and more

readable.
c. Strategiesin Teaching Writing

Harmer in Purba suggests students should be cautious not caiytiagy
are writing, but also how they are writiAln addition, there are several good
writing techniques where the students should learn how te teiter. In this
ca®, Harmer also provides these written strategies:

1) The way teachers get students to plan

Teachers should encourage students to decide what theyritgllor
do. There are many approach in this situation to really gaarma from

students such as brainstorming and guided task activity.

26Arya Budi Wibowo, “lmproving Writing Skill by Using Process of Writing Approach”, Thesis:
Faculty Of Languages And Arts , Yogyakarta State Univera@g3, pp. 14

2’Rodearta Purba, “Improving the Achievement on Writing Narrative Text through Discussion
Sarter Story Technique”, Australian International Academic Centre Vol. 9 No. 1, 20128pp
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In pairs and group discussions, brainstorming can be appliece wher
the students can share anything in the conversation thdiecased as a
written subject or material. In the meantime, guided tathkiities relate
more to their work that allows them to find their ideas Waniting.
Teachers can also inspire students to think about and wrriteef purpose

of their learning.

2) The way teachers encourage students to draft, reflect ase revi

In this phase, students are led to think that their dimft®t the end.
They still have to think about it and rework. It willal® to cooperative
writing for students when they are working together in partiensith
their friends to produce a good writing. They will be able tactea
language and content of each other’s drafts. They will give a suggestion to
each other and share any suggestions that are importaheiowriting.

Eventually, their feedback will create a good finished praduct
3) The way teachers respond to students’ writing

The writings of students are addressed in various ways.ifBhevhy
to do this is to respond an advanced work that is used wheaohetealks
in a group with a students, while the others work on their owa.s€bond
way is for students to be reformulated where the teachtr avsiersion of

their own good writing in this manner. The final way is to resbby
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peers where the students are really expected because adeht s
spoken to by teachers. It ensures that every studenecaive feedback

as they need them.

d. Approachesto Teach Writing

Hyland in Fasya identifies six approaches which educakanslcs draw
on. This includes language structures, text function, creabyeession,

writing process, content and context of writing.

1) Language Structures

The purpose of this approach is to show accuracy and clear
exposition. Therefore, if the students have the langu&dis, ghe
capacity to choose appropriate words and a mastery oactynt
patters and coherent tools in their handwriting, studentscanrsidered
good in writing. On the other hand, the meaning of actual sulestd€nc
the correspondence is secondary and is not protected wadnss

have ensured that their emphasis is mainly focused.

2) Text Function

The approach aims to help students create successful ggaragr
through the development of subject phrases and developaient

various types of paragraphs. Guidelines to use specific dgegiorms
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for communicating special meaning or functions and for fornaing
contour into an essay based on sample texts are includékisi

approach.
3) Creative Expression

A theory of creative writing is based on that concept thaching
writing allows students to find voices and create new and imiaggna
writing. It means that writing enables students to express \igsvs.
Students are guided to situations where they can communieate th
own views on specific subjects. The verbal capacity esefore the
aim of learning. Their individual creativity in expressingeas is
highly appreciated, because their writing is expected to s fad

spontaneity®
4) Writing Process

By leading students to read, the teacher plays an impaodiento
support the students with their learning strategies. In praressted
classes, these techniques often include brainstorming)nip@
multiple drafting and peer interactions, as well as pliotfevaluation.
Teachers are also responsible for teaching to students’ writing, which

is often specifically used to teach languages.

28K en Hyland,“Teaching And Researching Writing”, Third Edition, Routledge, pp. 29



21

5) Content

Teachers are used to create schemes of topics for students
Although the topics depend on the interests of students er e¥
teachers, the knowledge on certain topics is not the samallf
students. In classroom with such orientation, somercgsse often

include extensive reading and brainstorming task to produce ideas.

6) Context of Writing

In terms of its organization of messages, socially @edde
conventions exist in a genre that allow readers to unaderste intent
of a certain genre. Readers can see the differernaede genres their
organization because every genre gas its own charéicteBiased on
the explanation above, writing can be approached in vam@ays,
depend on what teacher believe. Teacher can seleteégitsa that

make their classroom students ea$ler.

b. TheNatureof Narrative Text

1) Definition of Narrative Text

According to Keraf, narration text as a narrative @ plast clearly tells

and identifies an event. Pratyasto also stated thedtier text is a form of

29Dzaky Mubarak Fasya, Skripsi : “Improving The Grade VIII Students’ Writing Skill Of
Narrative Text Through Dictogloss ”(Yogyakarta: UNY, 2015), pp 22
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text intended to appreciate and interact in different vimyeal or unique
experiences. It also deals with the problem settingteveading to crisis
or turning points that seek a resolution in turn. All in @& narrative text
represents a series of events, whether real or imggitet are written of
explained to entertain people. The form of text structur@banizes the

action, emotion and relationships of its characteis a plot structures.

Although the text of a narrative can simply be written tooumt
events in most schools, a narrative text is used tw so issue and a
sequence of events is presented. It is interesting tchassotial goals of

that sorts because the unique and unpredictable natureefehis.

A narrative text tells a story through a series of exdnt many forms
of formal writing, such as history biography, journalism, éexs formal
one such as personal letter and entries in the jouhmalstory may

dominate.

2) Generic Structure of Narrative Text

The narrative text’s generic structures are orientation, complication
sequence of events, resolution, and coda. Anderson in Halgbiha

suggested a more detailed generic structure of a narrattysteh as :

a) Orientation
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The main characters and perhaps some minor characeepsesented
to the teachers. There are usually some signs of wier&ction is placed

and when it happens.

b) Complication Sequence of Events

A series of events that usually lead to some kind ofcdiffy, move
the complication forward. If something unpredictable didn’t happen, it
wouldn’t be so important. The complication affects the main characters

and often helps them accomplish their goals.

c) Resolution

This is the narrator’s point of view of the character’s reaction that
shows how they think do. The incident can be recordedhrionological
order or in retrospective form and the viewer has thet md view of the

author.

d) Coda

This part can solve the inference better or worse big geldom

unresolved.

e) ReOrientation

It is an optional event conclusion which shows that spameative

structures require serious attention. They are the lodsiseating a
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narrative where a typical story has a paragraph openingrtomirce
the topic of the story, to clarify afterwards the diffies of the story,

and to conclude at the end of the story with sigtfals.

c. Reflective Journal Writing

The use of reflective journals as an instrument of legrims deeply
linked to several learning theories. Dewey promoted the productio
constructive learning experiences. According to him, effeciaaning
can be carried out when students actively engage in extyrgmarsonal
terms with the material. He considered experientiatnmg to be an
excellent method, because students were highly motivatestakés that a
theory of experiential learning is needed to allow intelligeaining on
the basis of experience. Furthermore, Dewey proposed arrpaif
thinking, to turn into a straightforward, consistent, welitled and
harmonious condition a situation which there is confusiomgertainty,
disagreement, or disturbance of some Kihd.

Kolb also considered practice preparation to be a crua@bff in
involving learners. According to him, learning is the procdssreating
knowledge through experience conversion. Reflective jowmitihg can

encourage learning through the four phases of Kolb, in wétisdents

30Firdaus Habibi, Skripsi: ”The Effect of Reflective Journal Writing Through Line Applications
on Students’ Writing Ability of Narrative Text” (Jakarta : UIN Syarif Hidayatullah, 2017), pp. 25
3Mohammed Farrah, ”Reflective Journal Writing As An Effective Technique In The Writing

Process”, An - Najah Univ. J. Res. (Humanities). Vol. 26(4), 2012, Pp. 1000
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activity such as journal where they speak about a particstiage
experience. Students think and try to explain the importaricéhe
experience and last, students attempt to use their obsesati
communicate with new information to make decisions and sosteess
leading to increase perception and compreherigion.

As a learning tool, therefore, reflective journal writinges students
different opportunities to discover new concepts and to ressaets.
Writing connects internal and external environments and timkpaths of
thought with practice. Rogers says that self-detected dfidupported
learning is the only learning that substantially influence asti%ygotsky
expressed the opinion that reflective journal writing hédasning to link
up with the world around thefd.

Reflective journal writing will help us to understand the thoungtitits
and involve teachers in meaningful dialog where they adh bvaluate
and comment on their thinking patterns. “Students’ writing in response to
reading is one of the most valid indices of whetherdtinelent has been
able to derive the meaning from the text”. Chapman added that the method
should reflect different styles of writing and difficulassociated with the

role assigned to #t

32Mohammed Farrah, ”Reflective Journal Writing As An Effective Technique In The Writing
Process”, An - Najah Univ. J. Res. (Humanities). Vol. 26(4), 2012, Pp. 1001

33bid.

34bid.
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Over the years there has been identified a range afigbog styles
and formats. Some teachers separated the forms ofajowriiing into
some kinds, here are some types of journal writing thae \eepecially
useful in a graduate classroom for Hiemstra:

1) Learning Journals

This is an instructional recording device which can baegular
writing by motivating students to read the course mateaiads speak to

others. Stimulation can be from the subject mattsgyegask, etc.

2) Diaries

A diary consists of daily experiences that include a kbetai

unstructured record of the events of the life of a peasoviewed.

3) Dream Book or Log

This is used to document and/or analyze their dreams ifcat@ror

psychological reasons.

4) Autobiographies & Life Stories

Autobiography focuses on self-evaluation, life stories generally
analyze the life or somebody but can be personal, andirefollow a

more casual approach to tell a life story.

5) Spiritual Journals
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A spiritual diary is usually slightly different from @egular diary or
journal. It usually requires personal response to spiritualebgiaus

matters to be registered.

6) Professional Journals

This method is a publication for a particular purpose. Hiemisas
gained experience in requiring the students to maintain #egsional

journal with a declaration of professional engagement.

7) Interactive Reading Log

It offers a process by which a student may critically fomugeading

information.

8) Theory Log

The assumption that every student who takes the diploonase
should learn to think and focus critically on the releManguage, theory

and understanding is the basis of this practice.

9) Electronic Journaling
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This is the diary, which is publishes on electronic media &a
machine or a web journét.
C. Research Hypothesis
1. Ho (Null Hypothesis)
e The use of reflective journal writing does not have sigaift
effecton the students’ narrative writing skill after the treatment.
2. Hoa (Alternative Hypothesis)
e The use of reflective journal has significant effecttiom stidents’
narrative writing skill after the treatment.
D. Conceptual Framework
The current work draws from perspective on reflection teeldp a
conceptual framework of narrative writing. The use of ctile journal are
proposed to examine the values and beliefs underlying theiigemend effect
of students’ narrative writing skill and inquire critically into their experience and
own teaching practice in order to improve it. In the devalopt of this
framework, the researcher develops and provides learning opped that
support the holistic development of students’ narrative writing skill.
Research on Reflective Journal by Moon describes rifiction as the

process which is allows the students to look back on their gpgerience and

35Muhammad Salem,“The Effect of Journal Writing on Written Performance, gt
Apprehension, And Attitudes of Egyptian English Majors”, Thesis: College Of Education,The
Pennsylvania State University, 2007, pp. 8
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what they have done for the purpose of learning. Lew and 8tlmb stated that
the reflection stage involves focusing on what experieneans and how this
relates to past learning, and as Steven and Cooper des@arimesummarize this
subject in an integrated manri€in comparison, Schon define action-reflection
as part of knowledge growth. As for students, some studiespret self-
reflection as way of encouraging and improving learning, fogjandependence
and shifting from teacher to students some of the learnsmpnsibilities®’

This research expected the students tdewai reflective journal as their
practice of writing a narrative texThe responsibilities to write in the purpose of
learning guided the students to manage their time. It also influences the students’
writing as their works got revised and number of mistakes/eaxdgmsnatically be
decreased. Studentengagement with the practice of writing a narrative te
through a reflective journal may foster the students’ learning developments and

achievement.

36 Mohammed Farrah, ”’Reflective Journal Writing As An Effective Technique In The Writing
Process”, An - Najah Univ. J. Res. (Humanities). Vol. 26(4), 2012, Pp 1002

37 James T Lindroth, “Reflective Journals: A Review of the Literature”, National Association for
Music Education, No. 7, May 2016 (Pennsylvania State Up0d44), pp. 29.
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CHAPTER 11

RESEARCH METHOD

A. Approach and Type of Research

The researcher uses a cause-effect quantitative wherethdory is
checked and confirmed by comparing a condition to a group dreatk an
untreated group. The type of design that used is quasi-egr@dl, as what
Creswell states that quasi-experiment is an experimeitwatisns in which
the researcher assigns participants to groups, but naaatlam because the
random because experimenter cannot artificially createriexpetal groups?
As the pre-test and post-test that will be applied by theareker, Creswell
explains that a pre-test provides a measurement of ancettabutes or
features to be evaluated for participants before treatta&es place. In the
meantime, a post-test is a measurement of certaimceibaistics or qualities

which are measured after treatment by participants ixperienent>®

The research takes place in two groups which is a combinafion
experimental and control. The experimental group is dra teceives
treatment using reflective journal as a teaching narratieng technique,

while the control group is a group that is not subject to theremestal

38John W. Creswell, “Educational Research: Planning, Conducting, and Evaluating
Quantitative and Qualitative Research”, New Jersey: Pearson Education Ltd., 2008, p. 313

*Ibid.
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treatment. Data are numerically generated and quantitateasurement is

used for analysis.

. Population and Sample

Population is all research subjects, also known as adeéiied collection
of individuals or objects known to have similar charasti&ri Whereas,
sample is as a smaller set of data that is choseselected from a larger

population.

The population of this research is all of the students gfligin and
Education Department of UIN Mataram in the fourth semestexcademic
year 2020. The students are divided into five classes, theselass IV/A,
IV/B, IVIC, IVID and IV/E. Therefore, there were 150 students atiogye
who had been become population of this research. To clibessample of
the research, the researcher uses convenience samglmigtee which is a
specific type of non-probability sampling method that redieslata collection
from population members who are conveniently available tticjate in
study. Therefore, the researcher choose class Aeasxgierimental group and

class B as the control group.

. Setting and Time of Research
This research conducted in English and Education Departnasulty of

Teacher Training, State Islamic University of Matarams llocated at Jalan
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Gajah Mada 100 Jempong Baru, Mataram, NTB. The building hasvoele
established since Desember 2018. English and Education Depaidraamw
program in Tarbiyah Faculty but the number or students areasing every

year.

To see the improvement of students' writing, the researotiucted in six
weeks, it is because the research are expected the sttml@nactice writing.
The students can also see how much they have improgerbgaring their

writings every week.

D. Variables of Research

Variable is a research entity or something which becomessearch
concern. For experimental research, there are twaables used. The
parameter is independent (X) and dependent (Y). The expdésinaea all
based on one fundamental idea, which is used to check thenod# of one or
more independent variables on dependent variable. While indiepen
variables, according to Creswell, are variables thabgily cause, influence
or affect the outcomes, they depend on the upcoming varidhleshey are

the outputs of the result of the independent influefites.

4%John W. Creswell, “Educational Research: Planning, Conducting, and Evaluating
Quantitative and Qualitative Research”, New Jersey: Pearson Education Ltd., 2008, p. 313
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There are two variables in this research that useetfifective journal as
tool to improve students’ narrative writing skills. There are the following

variables:

a. Independent Variable

Independent variable is the factor which is influence theeddent
variable due to change or emergence. The independent eaimabhis
research is the use of reflective journal writing affez class end for
experimental group to improve their narrative writing skilighile the

control group doesn’t have to reflect their learning process into a writing.

b. Dependent Variable

The variable that depends is a variable that has Infleenced or has
been the product of its life. The students’ narrative writing skills which is

shown by students’ score is a dependent variable.

E. Design of Research
There are two groups working in this design; one is the ewpatal
group that receives a treatment (X), while the second grouphwhithe
control group doesn’t receive any treatment. Firstly, all groups have had a pre-
test and post-test. Secondly, quantitative scale wasedpidithe test result.

Third, methods were eventually compared using a T-Test farmhbich is
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used to determine whether or not the test results obtained by tstwaene

meaningful through the use of reflective journal.

The pre-test and post-test control group design can piaygksi as shown

below:
Group Pre-test Treatment Post-test
A i X Y2
B Y1 Z Yo

Table3.1 : Control and Experiment Group Test Design

Where :

A = The experimental group
B = The control group

Y 1= Pre-test

X = Treatment

Z = Conventional

Y .= Post-test

F. Instrument of Research
1 Test
a. Pre-Test
Before the evaluation, pre-test is provided. After thet, télse

researcher decides the method for statistically evauatie normal
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distribution and homogeneity of both groups. If the rasisitnormal
and homogenous, all classes may be handled and taught.
1) Normality test
It is used to determine the normality of the data to béuated
whether the distribution in the two classes is regafanot. The
Chi-square normality test is performed to identify the ithgtion
of information.
2) Homogeneity test
It is used to presume that the study sample came fronathe sr
homogeneous environment. It is used to determine if the
experimental group or control class, which are drawn froen th
same population or not.
b. Post-Test
After all the tests are completed, the post-test willlbee. The test is
used to measure the performance of participants aftetreéaement.
The test result is objectively evaluated by checking thennsea
percentage of the result. This goal is to equate the tdstthdt post
test. In order to know the validity of the experiment, akerall result
is then measured using the T-test method.
2. Scoring Rubric
To assess the students’ narrative writing skills, the researcher will be

using a scoring rubric from Haswell in Gavin because the frenme
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encompasses the five dimensions of writing (content, org#mza
vocabulary, language use and mechanics) and provides a clear
scoreboard in order to evaluate any aspect of writifrthermore,
the standard is different for each category becaus&sicertain points

with certain ranges.

G. Procedure of Data Collection

Reflective journal writing is a technique used to teach tiagravriting of
fourth semester students at UIN Mataram where the studeatgassigned to
reflect their learning process after taking some notesy aleeexpected to expand
their understanding regarded to the materials being taughtisByg this tool,
teacher are enable to tap the progress of students’ narrative writing skills and

give evaluation for the next treatment.

Both experimental and control group was given a pre-testhey t
researcher to measure their understanding in writing ay essparagraph about
their expeience. Experimental group was given an assignment to refiet
learning process every week. Students are expected to usee ggammar and
structure, subject-verb agreement, and express themstdaely.cThe researcher
then gave them feedback by revising their works so thatdhaeyimprove their

writing for the following week. The control group carriedit ahe learning

“Gavin. 2012 “Assessment and Academic Writing: A Look at the Second Language Writing
Classroom”. Humanities Review. Vol. 17, No. 8, Pp. 238
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activities as usual where the lecturer explain the naht@nd giving assignments

related to the material being taught.

After six weeks, both experimental and control group askedrite a
narrative text in chronological order about their eig®es. The test is the last

process on the research and the result comparedheitiesult of previous test.

Due to the pandemic of Corona Virus 2019 (COVID-19) outbreak, in
collaboration with the lecturer of Argumentative Wit class, Schoology and
WhatsApp is provided to run the process of collecting the idatlais research.
Schoology is a social networking service and virtual learemgronment where
the students are able to show their attentive act on a daselop awareness on
the task, and providing suggestion or comment as the iefiétin relation to
this research, the researcher will conduct a postateste both experimental and
control group were asked to write a narrative text. Theiddbe last process on

the research and the result will be compared with thatref previous test.

H. Technique of Data Analysis

The researcher measured the score differences from #testprand
posttest of the experimental group and control group throwagistital analyses
after collection of data from pretests and posttestgguSPSS 200 version. The

data were analyzed by means of independent T-Test sé&npielas to find out

42 Muhammad, 2020. International Journal of Higher Educaftemmnoting Students’
Autonomy through Online Learning Media in EFL Class, 9(4), pp 329
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whether this research results were statistically sigmfidor H and Ho. The

formula is given belo# :

Where :

Mx= Mean of Variable X

My = Mean of Variable Y

SD = Standard Deviation

SDy = Standard deviation of experimental group

SDy = Standard deviation of control group

N = Number of respondent

Once all the scores had been measured, the researtdenided the
freedom number using adding each group’s participant and then substracting

trough. This is the equation:

df =nl+n2 -2
Where :

df = degree of freedom

4*Hartono, “SatistikuntukPenelitian”, Y ogyakarta :PustakaBelajar.2009,pp.208
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nl = number of subject in experimental class
n2 = number of subject in control class

Standard of significanéé= 0.025

The researchers concluded the results of the studyestyng the
hypothesis after taking these steps. The statistical hgpist of this study can

be seen as :

Ho:piy = 1y

Ho:py # 1y
Then, the criteria used in the following :

1) If t-test (k) > t-table (f) in significant degree of 0.05, Hnull
hypothesis) is rejected. It means that the rates of meare of the
experimental group are higher than the control group. Taeotis
reflective journal improve students’ writing in narrative text.

2) If t-test (t) < t-table (f) in significant degree of 0.05, Hnull
hypothesis) is accepted. It means that the rates of nteae of
the experimental group are same or lower than the cayroolp.
The use of reflective journal does not improve students’ writing in

narrative text.

44Suharsimi ArikuntoProsedur Penelitian, (Jakarta PT. RienekaCipta: 1998) p.310
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|. Validity and Reliability
The validity of an assessment or tool indicates how nioehresearch
and goals are correctly assessed. Gay’s definition of validity in Tanzeh shows
that the extent to which the test measures what is medet moeasured® A
common misconception is that a case is legitimatearThere are four types
of validity; validity of content, validity by criterign validity of the
construction and validity of the test. The researeimphasized the validity of
the test in which Pearson Product Moment in SPSS @ taseorrelate each
item of test. It significantly correlated with totalose indicates that the test
items are valid. In making decision at validity tesg #alue of significance is

seen as:

1) If the significant value < 0.05, then the instrumemiaslared invalid

2) If the significant value < 0.05, then the instrumerttaslared valid

Reliability is an index according to the Singarimbun in Tan#et
indicates to what extent a measuring instrument is used tsuneethe same
phenomenon twice and the result of measures obtailatesely consistent,
then they are called reliable. In the other words, reltgbitieans that the

process is consistent. In this test, the researcherthsetest retest when the

45L.R. Gay and Peter Airasian, “Educational Research Competencies for Analysis and
application Sxth Edition”, New Jersey: Prentice Hall Inc., 2000, p. 36
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researcher checks the test twice in the differeme tiwith the same
respondent. Then, with the Pearson correlation caledproduct moment
Pearson, the researcher analyzed the correlation betime®e scores. The

researcher uses SPSS for windows to analyze the comelatio
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CHAPTER IV

RESEARCH FINDINGS AND DISCUSSION

A. Research Findings

This study aims to determine the difference between femmester students
of English and Education Department UIN Mataram taught bygusireflective
journal and those whose are taught by using a conventectatiue in terms of
writing. In addition, this study also aims to determine ¢ffect of using reflective
journal writing towards thestudents narrative writing sKilhe data in this study

include the initial score data (pretest) and the finalesdata (posttest).

1. Descriptive Analysis
a. Control Class

1) Pre-test

n Mean Median Std Deviation Minimum Maximum

23 68.69 70 3.1397 63 73
Table4.1: Control Class Pretest Result

The control class is the class taught without usifigatéve journal writing. A
pretest was conducted to determine the results of students’ narrative writing skills.
From the result of the pretest, data showed the highest achieved by students

is 73 and the lowest score is 63.
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By using SPSS, it is known that the average score (naaneved by the

students in the control group is 68,6; median is 70; andtdrelard deviation is

3.13970
Frequency Distribution of the Pretest Score
Cumulative
Frequency Percent Valid Percent Percent

Valid 60.00 1 2.8 4.3 4.3
63.00 2 5.6 8.7 13.0
65.00 1 2.8 4.3 17.4
67.00 7 194 30.4 47.8
70.00 7 194 30.4 78.3
73.00 5 13.9 21.7 100.0
Total 23 63.9 100.0

Missing System 13 36.1

Total 36 100.0

Table 4.2 Frequency Distribution of the Pretest Score

This table indicates how many observations fell intogiven score. On the
Freguency column, it shows that the sample obtain a total of @@esits, of those
students, 13 did not take the test. Heecent column indicates the percentage of
scores given on the pretest out of all Beecent column scores. It can be verified

by dividing its count in “frequency” column by the value in the last row of the

table (36) :

e Student who score 60 : 1/36 = 2.8%

e Student who score 63 : 2/36 = 5.6%
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e Student who score 65 : 1/36 = 2.8%
e Student who score 67 : 7/36 = 19.4 %
e Student who score 70 : 7/36 = 19.4%

e Student who score 73 : 5/36 = 13.9%

The Valid Percent column displays the percentage of scoring in the oayeg
out of the total number of non-missing test result. It ¢en verified the
proportions for each score by dividing its count in the “Frequency” column by the

value of “Total” that appears after the last valid category (23) :

e Student who score 60 : 1/23 = 4.3%
e Student who score 63 : 2/23 = 8.7%
e Student who score 65 : 1/23 = 4.3%
e Student who score 67 : 7/23 = 30.4 %
e Student who score 70 : 7/23 = 30.4%

e Student who score 73 :5/23 =21.7%

The Cumulative Percent column is the total percentage of the students that has
been accounted for up to that row; it can be computed by addiraf the

numbers in the Valid Percent column above the curoemt r

e Student who score 60 : 4.3%
e Student who score 63 : 13.0%

e Student who score 65 : 17.4%
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e Student who score 67 : 47.8%

e Student who score 70 : 78.3%

e Student who score 73 : 100%

Pretest Score

&

Frequency
T

T T T T T T
60.00 63.00 65.00 67.00 70.00 73.00

Pretest Score

Graphic 4.1 : Frequency Distribution Of The Pretest Score

Here we can see that students who score 67 and 70 are dognirfdiere

were approximately equal number of students who score 60 and 65.

2) Post-test

n Mean Median Std Deviation Minimum Maximum

23 71.7 73 3.503 65 78
Table 4.3 : Control Class Posttest Result

A posttest of the control class aims to look at the euésoof learning writing
without using reflective journal writing. From the resuft posttest, the data

showed the highest score achieved by students is 78 ammbe kcore is 65.
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By using SPSS it is known that the average score (naeheved by students
in the control group posttest is 71.7; median is 73; and s@rdkviation is

3.503

Frequency Distribution of the Posttest Score

Cumulative
Frequency Percent Valid Percent Percent
Valid 65 1 4.3 4.3 4.3
67 8 13.0 13.0 17.4
70 7 30.4 30.4 47.8
73 6 26.1 26.1 73.9
75 3 13.0 13.0 87.0
77 2 8.7 8.7 95.7
78 1 4.3 43 100.0

Total 23 100.0 100.0

Table 4.4 :Frequency Distribution of the Posttest Score

This table indicates how many observations fell intogiven score. On the
Freguency column, it shows that the sample obtain a total os®@lents. The
Percent column indicates the percentage of scores given opretest out of all
the Percent column scores. It can be verified by dividing its count in “frequency”

column by the value in the last row of the table (23) :

e Student who score 65 : 1/23 =4.3%
e Student who score 67 : 3/23 = 13.0%

e Student who score 70 : 7/23 = 30.4%



e Student who score 73 :

e Student who score 75 :

e Student who score 77 :

e Student who score 78 :

The Valid Percent column displays the percentage of scoring in the oayeg
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6/23 = 26.1%

3/23 = 13.0%

2/23 =8.7%

1/23 = 4.3%

out of the total number of non-missing test result. It &&n verified the

proportions for each score by dividing its count in the “Frequency” column by the

value of “Total” that appears after the last valid category (23) :

e Student who score 65 :

e Student who score 67 :

e Student who score 70 :

e Student who score 73 :

e Student who score 75 :

e Student who score 77 :

e Student who score 78 :

The Cumulative Percent column is the total percentage of the students that has

been accounted for up to that

1/23 = 4.3%
3/23 = 13.0%
7123 = 30.4%
6/23 = 26.1%
3/23 = 13.0%
2/23 =8.7%

1/23 = 4.3%

row; it can be computed by addiraf the

numbers in the Valid Percent column above the curoemt r

e Student who score 65 :

e Student who score 67 :

4.3%

17.4%
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e Student who score 70 : 47.8%

e Student who score 73 : 73.9%

e Student who score 75 : 87.0%

e Student who score 77 : 95.7%

e Student who score 78 : 100%

Posttest Score

Frequency

o T T T ) 0
7 7

Posttest Score

Graphic 4.2 :Frequency Distribution of the Posttest Score

The graphic shows that students who score 70 are domin&tungent who

score 65 and 78 are the lowest number and they were apptekiraqual.
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b. Experimental Class

1) Pre-test

n Mean Median Std Deviation Minimum Maximum
29 69.5172 70 3.53170 63 75
Table4.5: Experimental Class Pretest Result

The experimental class is the class taught by usirgctee journal
writing. A pretest was conducted to determine the results of students’ narrative
writing skills. From the result of the pretest, datavebd the highest score
achieved by students is 75 and the lowest score is 63.

By using SPSS, it is known that the average score (naehigved by the

students in the control group is 69,5; median is 70; andtdrelard deviation is

3.53170
Frequency Distribution of the Pretest Score
Cumulative
Frequency Percent Valid Percent Percent
Valid  63.00 2 6.9 6.9 6.9
65.00 3 10.3 10.3 17.2
67.00 6 20.7 20.7 37.9
70.00 9 31.0 31.0 69.0
73.00 6 20.7 20.7 89.7
75.00 3 10.3 10.3 100.0

Total 29 100.0 100.0

Table 4.6 :Frequency Distribution of the Pretest Score
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This table indicates how many observations fell intogiven score. On the
Frequency column, it shows that the sample obtain a total of@2@lents. The
Percent column indicates the percentage of scores given opr#test out of all
the Percent columnscores. It can be verified by dividing its count in “frequency”

column by the value in the last row of the table (29) :

e Student who score 63 : 2/29 = 6.9%

e Student who score 65 : 3/29 = 10.3%
e Student who score 67 : 6/29 = 20.7%
e Student who score 70 : 9/29 = 31.0%
e Student who score 73 : 6/29 = 20.7%

e Student who score 75: 3/29 = 10.3%

The Valid Percent column displays the percentage of scoring in the oayeg
out of the total number of non-missing test result. It &&n verified the
proportions for each seeby dividing its count in the “Frequency” column by the

value of “Total” that appears after the last valid category (23) :

e Student who score 63 : 2/29 = 6.9%

e Student who score 65 : 3/29 = 10.3%
e Student who score 67 : 6/29 = 20.7%
e Student who score 70 : 9/29 = 31.0%

e Student who score 73 : 6/29 = 20.7%



51

e Student who score 75: 3/29 = 10.3%

The Cumulative Percent column is the total percentage of the students that has
been accounted for up to that row; it can be computed by addlingf the

numbers in the Valid Percent column above the curoemt

e Student who score 63 : 6.9%

e Student who score 65 : 17.2%
e Student who score 67 : 37.9%
e Student who score 70 : 69.0%
e Student who score 73 : 89.7%

e Student who score 75 : 100%

Pretest Score

Frequency

T T T T T T
63.00 65.00 67.00 70.00 73.00 75.00
Pretest Score

Graphic 4.3 :Frequency Distribution of the Pretest Score
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Here we can conclude that there is only few student who §&or€he result
is dominated by the students who score 70. Student who scoaed635 are
approximately equal.

b) Post-test

n Mean Median Std Deviation Minimum Maximum

29 75.0345 75 4.07504 70 83
Table4.7 : Experimental Class Posttest Result

A posttest of the experimental class aims to look abtiheomes of learning
writing without using reflective journal writing. From thesudt of posttest, the

data showed the highest score achieved by students is 83 dowehleis 70.

By using SPSS it is known that the average score (naedqreved by students
in the experimental group posttest is 75; median is 75; andasth deviation is

4.075.

Freguency Distribution of the Posttest Score

Frequency Percent Valid Percent Cumulative Percent
Valid 70 6 20.7 20.7 20.7
73 8 27.6 27.6 48.3
75 5 17.2 17.2 65.5
77 4 13.8 13.8 79.3
80 3 10.3 10.3 89.7
83 3 10.3 10.3 100.0
Total 29 100.0 100.0

Table 4.8 : Frequency Distribution of the Posttest Score
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This table indicates how many observations fell intogiven score. On the
Frequency column, it shows that the sample obtain a total of@2@lents. The
Percent column indicates the percentage of scores given opr#test out of all
the Percent column scores. It can be verified by dividing its count in “frequency”

column by the value in the last row of the table (29) :

e Student who score 70 : 6/29 = 20.7%
e Student who score 73 : 8/29 = 27.6%
e Student who score 75 : 5/29 = 17.2%
e Student who score 77 : 4/29 = 13.8%
e Student who score 80 : 3/29 = 10.3%

e Student who score 83 : 3/29 = 10.3%

The Valid Percent column displays the percentage of scoring in the oayeg
out of the total number of non-missing test result. It &&n verified the
proportions for each score by dividing its count in the “Frequency” column by the

value of “Total” that appears after the last valid category (23) :

e Student who score 70 : 6/29 = 20.7%
e Student who score 73 : 8/29 = 27.6%
e Student who score 75 : 5/29 = 17.2%
e Student who score 77 : 4/29 = 13.8%

e Student who score 80 : 3/29 = 10.3%
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e Student who score 83 : 3/29 = 10.3%

The Cumulative Percent column is the total percentage of the students that has
been accounted for up to that row; it can be computed by addlingf the

numbers in the Valid Percent column above the curoemt r

e Student who score 63 : 20.7%
e Student who score 65 : 48.3%
e Student who score 67 : 65.5%
e Student who score 70 : 79.3%
e Student who score 73 : 89.7%

e Student who score 75 : 100%

Posttest Score

Frequency
i

T T T T T T
70.00 73.00 75.00 77.00 80.00 83.00

Posttest Score

Graphic 4.4 : Frequency Distribution of the Posttest Score
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From the graphic above, we can conclude that studentsaohe 80 and 83
are approximately equal. And students who score 73 are dorgitiagimesult.

2. Independent T-Test of Experimental and Control Group Posttest

This test requires two variables that will be used in thalyais. The
independent variable should be categorical and include exaalgroups. Here
is the table that provides basic information about theumgrcomparisons,
including the sample size (n), mean, standard deviation,tandasd error for the

experimental and control group.

Group Statistics

Group N Mean Std. Deviatior Std. Error Mear
Research Resu Experiment Grouj 29 75.03 4.075 757
Control Group 23 71.78 3.503 .730

Table 4.10 : Statistical Result of Control and
Experiment Group Posttest

The table shows that there was a significant differémtiee scores of
Experimental group (M=75.03, SD=4.075) and Control group (M=71.78,

SD=3.503), conditions; t(_ )=, p=__

Independent Sample T-test

Group N Mean SD Sig-(2-Tailed) Df Decision
Control 23 71.78 3.503 0.003 49.6 Accepted
Experiment 29 75.03 4.075 0.004 50

Table4.11: t-test Result Comparing the Control
and Experimental Group Posttest
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Based on the output, it is known that there was a signifidiéference in the
scores for Experimental Group ((M=75.03, SD=4.075) and Contoigr
(M=71.78, SD=3.503), conditions; t(50)=3.038, p=0.004

p-value of Sig (2-tailed) is 0,004 which is < 0.05, means that Hejested
and Ha is accepted. This study found that the use of reflective jouwréing

does have a significant effect on improving students’ narrative writing skill.

B. Discussion

The use of reflective journal is designed to provide thdets with a writing
experience that not only serves evaluation purpose buitalea encourages
integration, personalization and reflection about the smugontent. It is intended
to give students access to a very complex cognitive proédssy language
teachers and researchers have recorded their studiesheitgoal of exploring
and revealing the English learning process through varecisigues, methods
and approaches. They carry out a more effective teachiolg eyd provide
students with more chances to lean English in the rolasg®® As students begin
paying attention to what they do and how they do it, they leéam certain
process function personally, which provides another deparpmiat for

evaluating and integrating new information presented to themgithré research.

46 Muhammad & Syarifuddin, 2018. International Journal on AdeaBcience, Education, and
Religion. Improving Vocabulary Achievement of Young Learners Using Animated Video, 1(1)., pp
38
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Regarding to the research which has been done in UIN Mataramas
considered that there is a significant difference on students’ narrative writing
skills after taught using reflective journal writing. Bdsen the computation of
Independent t-test result, the mean score of the cogrtorip that is not using
reflective journal was 71.78 while the score of the experinhgmtaup who is
using reflective journal was 75.03. In this case, reflegowenal writing could
help students increase their narrative writing skill. Témearcher found that the
students’ narrative writing scores taught using reflective journal writing was

higher than those who were not.

The findings of this study resonate with those of Moon (2@®&yhich she
also found that the use of reflective journal could naturehhance the
understanding of the subject by students and improve indepethiteéang, thus
creating a functioning learning environment. This process alkihw students to
look back on their past experience and what they have tonthe purpose of
learning especially narrative writing where they were etgue¢o narrate their
experience in chronological order. According to Mool students’ strong
participations in both process leads to better acaderhiex®ment through self-
reflection*’ Dewey also highlighted that reflection in learning is notyoal
passive recall of an event, but also the thinking procegata.|He believed that

reflection could be really useful for making sense tfations or events thatev

47Jenny Moon, Learning Journals: A Handbook for Reflective Reaand Professional
Development, (New York: Routledge, 2006), pp 4
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found puzzling and hard to expldifiReflective journal demands that the students
recognize that they bring valuable knowledge to every expegi It helps them,
therefore to recognize and clarify the important conoastibetween what they

already know and what they are learning.

As a way on improving the writing skills, Yulianti (2018) also fduhat the
skills of the students to write in five aspects; contengjanization, vocabulary,
language use, and mechanic were improved. They can also imeintheir
writing problems through their feedback, so that they were &bwrite better
from time to time®Firdaus Habibi, Ismalianing Eviyuliawati and Sunardi
Kartowisastro also found that reflective journal allohes students to demonstrate
that they can think critically about their own skills apdactice in order to
improve and learn. This study makes it easier for teactwe gather a greater
understanding of the subject withetbtudents’ attention in detail. The students’
comprehension of narrative text, which was given to imprbee tvriting skills,
has been studied in the reflective journal writing. Teacher who allocates
reflective journals to students often witness an ineréastudent participation in

class activities®

48 Dewey, 1988 pp. 118

“Nofi Yulianti, “Improving The Writing Skill Through Diary Writing of The Tenth Grade
Students of SMAN 1 Ngemplok”, Thesis: Faculty of Languages and Arts, YogyakartdeSta
University, 2018, pp. 70

SOFirdaus Habibi, Ismalianing Eviyuliwati, Sunardi KartowisasttThe Effect of Reflective
Journal Writing on Students’ Writing Ability of Narrative Text”, Syarif Hidayatullah State Islamic
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In conclusion, the use of reflective journal writing adeahnique in the
teachinglearning process can make a significant improvement on students’
narrative writing skill. Therefore, it could be statedttteflective journal writing
have solved the students’ writing problem and increase students’ narrative writing
skill. So that the hypothesis proposed in this research which says “The use of
reflective journal has significant effect on the students’ narrative writing skills

after the treatment” is accepted.

University Jakarta (Jakarta: Advances in Social Scidbdecation and Humanities Research, 2017),
pp 17, Ltd.
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CHAPTER YV
CONCLUSSIONS AND SUGGESTIONS

A. Conclusions

Based on the results of the research and discussibhdhk been presented
in the previous chapter, it can be concluded that theresign#ficant differences
in learning outcomes of the students who taught using tefiejournal with the
students who took the learning without using without reflegtivenal. Learning
outcomes of students’ narrative writing skill are shown by the results of
Independent sample t-test of experimental group posttest amclogroup. The
value of Sig. (2-tailed) was lower than significant le(@04 > 0.05), then Ho
was rejected and Ha was accepted. The use of Reflective Journal has a significant

effect on students’ narrative writing skill.

The result also shows that there is significant céffiee between the score
of both experimental and control group posttest. Theltrekowed that the mean
score of students who taught using reflective journal is 75.03 vihitigher than

the mean score of who were taught without using reflegivenal (71.78).

Reflective journal is effective to be used in teaching imgitof fourth

semester students of English and Education at UIN Matara
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B. Suggestion

Based on the conclusion of the research, the rdsasaggests the following

parties: the teachers, the students, and other researcher
1. English Teachers

According to the finding of the research, reflective j@ircan be a helpful
way for the students to practice and improve writing. To be bimake it, the
English teacher needs to improve their motivation and riak®a love writing as
well. The forth semester students of UIN Mataram hast aflimprovement, but
there are numbers of students who are not improved weilt. i3 lwhy the teacher

has to keep motivating students.
1. The Students

The students need more practice to help them improvevihiging skill,
they may continue to write a reflective journal onlge finish their activities in
school or classroom. As what Muhammad et al have statgdktiowledge is
characterized as a dynamic combination of structuredriexpe, contextual
knowledge, values and expert perspective which gives a striictav@luate and

integrate new information and experienées.

5! Muhammad, Hasbullah, Syarifudin, Andi Anto Patak, “Implementation of English Subject
Curriculum in the Islamic Secondary Schools in Indonesia Using Delphi Method”, XLinguae, Vol. 12,
October 2019, pp. 144
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2. Other Researchers

Because this study is limited to quantitative study, furtheeaech is
needed to explore how the use of reflective journal can improve the students’

writing skills, for example through a case study research.
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APPENDIX 1

RESEARCH INSTRUMENT



A. TEST
Reiner et al (2002) states that an essay question should meet the following
criteria :

1.

Requires examines to compose rather than select their response

2. Elicits student responses that must consist of more than one sentence
3. Allows different or original responses or pattern of responses
4. Requires subjective judgment by a component specialist to judge the
accuracy and quality of responses.
1. PRE-TEST

Dear Students, I+~

This test is not graded. You just need to write
based on your current knowledge about a
narrative essay. Once you open the test, your
time is authomatically running. You have to
work using a laptop, not a smartphone, to take
the test for its best outcome. Pay attention to
the Prompt. Some words or phrases are given
for you to help you write your essay. You

can open your dictionary at any time during
this test, but be careful with the time as you
only have 100 minutes to write this

essay. Write the title and double space your
essay.

Prompt: Write a minimum of 250-word
narrative essay about most terrible day or
experience during this COVID19 outbreak or
lockdown by narrating the events in a
chronological order. You are given 100
minutes to accomplish the task.

Vocabulary that help: The followings are words
or phrases that may help you:

COVID19; outbreak; lockdown; closure of
schools and universities; policy; tested
positive; local and central governments;
rector; during a shutdown; hospitalized;
released from; optimistic; sorrowful; hectic;
trouble; assignment; lecturer; e-learning;
online learning platform; ran out of Internet
data.



2. POST-TEST

Prompt :

Write a story about your most memorable moment by narrating the events in the
chronological order and reflecting on your own experiences or knowledge. It
should comprise the character (the people involved in the events), theme (topic or
focus of the essay), dialogues (conversations between the characters) to illustrate
the events!

Duration : 40 minutes



B. ASSESMENT RUBRIC FOR WRITING

SCORE LEVEL CRITERIA

EXCELLENT TO VERY GOOD: knowledgeable,
27-30 | substantive,

thorough development of ideas, relevant to assigned topic

GOOD TO AVERAGE: some knowledge of subject,
22-26 | adequate range,

limited development of ideas, mostly relevant to topic,
CONTENT but lacks detail

FAIR TO POOR: Iimited knowledge of subject, little
17-21 | substance,

inadequate development of ideas

VERY POOR: does not show knowledge of subject,
13-16 | non-substantive,

not pertinent, or not enough to evaluate

EXCELLENT TO VERY GOOD: tluent expression,
ideas clearly

18-20

stated/supported, succinct, well-organized, logical
sequencing,

Cohesive

GOOD TO AVERAGE: somewhat choppy, loosely
organized but

14-17

main ideas stand out, limited support, logical but
ORGANIZATION incomplete

Sequencing

FAIR TO POOR: non-tluent, 1deas contused or
10-13 | disconnected, lacks

logical sequencing and development

VERY POOR: does not communicate, no organization,
7-9 not enough to evaluate.




VOCABULARY

18-20

EXCELLENT TO VERY GOOD: sophisticated range,
effective

word/idiom choice and usage, word form mastery,
appropriate register

14-17

GOOD TO AVERAGE: adequate range, occasional
errors of

word/idiom form, choice, usage but meaning not
obscured

10-13

FAIR TO POOR: limited range, frequent errors of
word/idiom,

choice, usage, meaning confused or obscured

7-9

VERY POOR: essentially translation, little knowledge
of English

Vocabulary

LANGUAGE

USE

22-25

EXCELLENT TO VERY GOOD: effective complex
constructions,

few errors of agreement, tense, number, word
order/function, articles,

pronouns, preposition

18-21

GOOD 10O AVERAGE: eftective but simple
construction, minor

problems in complex constructions, several errors of
agreement, tense,

number, word order/function, articles, pronouns,
preposition but

meaning seldom obscured

11-17

FAIR TO POOR: major problems in simple/complex
constructions,

frequent errors of negation, agreement, tense,
number, word

order/function, articles, pronouns, preposition and/or
fragment, run-




ons, deletions, meaning confused or obscured.
VERY POOR: virtually no mastery of sentence
5-10 construction rules,

dominated by errors, does not communicate, or not
enough to evaluate
EXCELLENT TO VERY GOOD: demonstrate
mastery of

5
convention, few errors of spelling, punctuation,
capitalization,
Paragraphing
GOOD TO AVERAGE: occasional errors of spelling,

4 punctuation,

MECHANICS

capitalization, paragraphing but meaning obscured
FAIR TO POOR: frequent errors of spelling,
punctuation,

3
capitalization, paragraphing, poor handwriting, meaning
confused or
Obscured
VERY POOR: no mastery of conventions, dominated by
errors of

2
spelling, punctuation, capitalization, paragraphing,
handwriting
illegible, or not enough to evaluate




APPENDIX 2

VALIDITY AND RELIABILITY OF RESEARCH INSTRUMENT



A. VALIDITY OF THE INSTRUMENTS

Correlations

ltem 1 ltem 2 Total
Item_1 Pearson Correlation 1 604" 872"
Sig. (2-tailed) .000 .000
N 52 52 52
ltem_2  Pearson Correlation .604*_* 1 917"
Sig. (2-tailed) ~.000 .000
N , 4520 52 L 52
Total Pearson Correlation _.872" - 917" |
Sig. (2-tailed) | .000 .000 Nl
N 52 52 52

**, Correlation is significant at the 0.01 level (2-tailed).

B. RELIABILITY OF THE INSTRUMENTS

Case Processing Summary

N %
Cases  Valid 52 96.3
Excluded® 2 . 3.74
Total 54 100.0

a. Listwise deletion based on all variables in

the procedure.

Reliability Statistics
Cronbach's

Alpha N of Items

.743 2




APPENDIX 3

STATISTICAL ANALYSIS OF THE DATA



DATA ANALYSIS
A. Descriptive Analysis

This analysis was done before the researcher drew a hypothesis. It
consists of two parts; normality test which is used to test whether the data
show normal distribution or not and homogeneity test was done to test
whether the sample’s variance was homogenous or not.
1. Normality Test

This test was conducted on the data that obtained from the pretest and
posttest, both control and experimental group. Data is said to be normally
distributed if the p value obtained from the calculation is greater than

0.05. The result is presented as follows:

One-Sample Kolmogorov-Smirnov Test

Unstandardized Residual

N 52
Normal Parameters*® Mean., e 4 .0000000
Std. Deviation 3.29275804
Most Extreme Differences Absolute A31
Positive .084
Negative -.131
Test Statistic 131
Asymp. Sig. (2-tailed) .025°

a. Test distribution is Normal.
b. Calculated from data.

c. Lilliefors Significance Correction.



2. Homogeneity Test
Data is said to be homogenous if the significance value is greater than
0.05 (significance level). The Levene Test of ONE WAY was employed

to test the homogeneity. The result is presented as follows:

Test of Homogeneity of Variances
Writing Score
Levene Statistic df1 df2 Sig.
173 1 50 679

The Sig is 0.679 which is greater than the significance level (0.05), it

means that the test is Homogenous.

3. Hypothesis Test

This test is aimed to reveal whether there is significant difference
between students’ narrative writing skill after taught using reflective
journal writing. Firstly, the hypothesis must be changed to the null
hypothesis (Ho) before the hypothesis was rejected or accepted.
Therefore, the null hypothesis (Ho) is “The use of reflective journal
writing does not have significant effects on the students’ narrative writing
skills after the treatment”.

In this case, the data were gained by employing ANCOVA that was
applied because there were two variables in this research and the scores

for both pretest and posttest and the mean score were different.



Theoretically, the hypothesis is accepted if the value of the significant

level is lower than 0,05.

Levene's
Test for
Equality of
Variances t-test for Equality of Means
95% Confidence
Sig. Interval of the
(2- Mean Std. Error Difference

F Sig. t df  tailed) Difference Difference Lower Upper

Research Equal 234 .630 3.038 50 .004 3.252 1.070 1.102 5.402
Result variances
assumed

Based on the output of Independent Sample Test on the Equal
Variances Assumed, it is known that p-value of Sig (2-tailed) is 0,004
which is < 0.05, we can conclude that Ho is rejected and Ha is accepted,

means that there is a significant difference between the control and

experimental group.



APPENDIX 4

STUDENTS’ SCORE



1. CONTROL CLASS

NO SCORE
PRETEST | POSTTEST

1 73 73
2 67 65
3 70 73
4 65 70
5 70 67
6 67 73
7 70 70
8 73 75
9 67 73
10 63 77
11 65 73
12 70 75
13 73 78
14 70 75
15 67 67
16 70 70
17 73 73
18 67 70
19 73 77
20 67 70
21 70 70
22 63 67
23 67 70




2. EXPERIMENTAL CLASS

NO SCORE
PRETEST POSTTEST

1 70 77
2 73 80
3 67 75
4 67 70
5 75 83
6 67 75
7 73 73
8 70 70
9 70 75
10 65 73
11 70 77
12 63 70
13 70 75
14 73 73
15 70 73
16 65 70
17 70 75
18 67 73
19 73 80
20 70 77
21 73 73
22 67 70
23 73 83
24 65 73
25 70 77
26 75 83
27 63 70
28 67 73
29 75 80
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By the end of the term, the students will.......

1. Develop the ability to write several types of essay in English, such as description, narration,
and discussion, in communicatively, meaningfully, and lexicogrammatically appropriate ways.
(KK23)

2. Develop the knowledge of writing several types of essay in English, such as description,
narration, and discussion, in communicatively, meaningfully, and lexicogrammatically
appropriate ways. (PK18)

Capaian Pembelajaran Matakuliah 1. Demonstrate the knowledge of essay structure in English.
(CPMK) 2. Examine several types of essay in English.
3. Write several types of essay in English.
4. Use lexico-grammatical choices appropriately in writing several types of essays in English.




5. Reflect on each process of composing an essay in English.

Deskripsi Matakuliah

: This course applies to the fourth semester students majoring in English language and Education,
Mataram State University for Islamic Studies (UIN Mataram), which puts emphasis on the process of
writing rather than product in order to engage the students’ during the process of writing authorship.
The overall aim of this course is to help the students develop the ability and knowledge to write
coherent and cohesive essays of different types, mainly Descriptive, Narrative, and Discussion in
English. This class deploys flipped learning design, a branch of blended learning where students do
homework in the classroom, and learn concepts outside the classroom, mediated by an e-learning
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(1) (2) (3) (4) 5) (6) (7) (8)
Minggu |Kemampuan Akhir Tiap | Bahan Kajian Metode Alokasi Pengalaman Belajar Kriteria Daftar
Ke- Tahap Pembelajaran (Materi) Pembelajaran | Waktu Siswa Penilaian Referensi
(Kompetensi Dasar) (Deskripsi Tugas) (Indikator)
1. Face to Face e Pre-test: most | eIndependent | 150/FTF | e The Lecturer (L) greet |e Participationin | 1;2;3
¢ Execute a narrative empressive learning and introduce the FTF and online
writing task holiday e Dialogic overal objectives of classes
indpendently in English discussion the topic
¢ Define what narrative e The nature of | e Presentation e L has the students
essay is narrative Narrative ¢ Independent (Ss) take a pre-test of
writing Essay learning a narrative essay
e [dentify the composition for 40
characteristics of minutes
narrative essay ¢ L introduces the Ss to
the nature of narrative
Online essay by presenting
e Examine the Inductive and discussing the
characteristics of a Brainstorming materials with the Ss
narrative essay and e The L has the Ss to




past tense with respect
to wiriting a narrative
essay in English by
watching a video.

¢ Reflect on the lesson
by writing what they
experience in the class

do the tasks online
and reflect on their
own learning

e The Ss watch the
video online and
summarize and
discuss what they
learn from the video

e The Ss do the past
tense exercises
online

e The L has the
students do the task
online and reflect on
their learning
experiences
throughout the week
by writing a reflective
journal

Face to Face:

e [dentify the
lexicogrammatical
choices of a narrative
essay in English

¢ Revise the
lexicogrammatical
choices of a narrative
essay in English

¢ Indivudally brainstorm
ideas about most
memorable
experiences/holiday
inductively

e |[dentify expressions
and connectors of a
narrative essay

¢ Brainstorm ideas
inductively

¢ Outline the ideas in
English in chronolocial

Brainstorming
and outlining

e Dialogic
discussion

¢ Presentation

e Independent
learning

150/FTF

e The L reviews the
previous lesson

e The L has the Ss
identify the
lexicogrammatical
errors and use of
connectors of a
narrative essay
collaboratively

e The Ss collaboratively
revise the
lexicogrammatical
errors and use of
connectors of a
narrative essay
collaboratively

e The L gets the Ss to
brainstorm and
outline the ideas
about their most
memorable

¢ Participation in
FTF and
online classes

e QOutline
product

1:2;3




order.

Online:

¢ Narrate the story of a
narrative video by
writing and describing
the chronological
events in English

¢ Discuss a narrative
video in English

e |[dentify characteristics
of narrative
presentation in English

¢ Reflect on the lesson
by writing what they
experience in the class

experiences in
English invidually in
chronological order

e The L has the
students do the task
online and reflect on
their learning
experiences
throughout the week
by writing a reflective
journal

Face to Face:

e Present an individual
outline of a narrative
essay about most
memorable
experiences

e examine a
lexicogrammatical
errors in outlining a
narrative essay in
English

¢ Revise
lexicogramatical
errors in outlining a
narrative essay in
English

Online

e Collaboratively
assess an narrative
essay outline

e Discuss a narrative
essay’s errors

Narrative
Presentation

e Dialogic
discussion

¢ Presentation

e Collaborative
learning

e Independent
learning

150/FTF

e The L reviews the
lesson last week

e The L has the Ss
present their narrative
essay outline in peer

e The Ss examine and
revise the
lexicogrammatical
errors in their
narrative essay
outline in peer

e The L has the
students do the task
online and reflect on
their learning
experiences
throughout the week
by writing a reflective
journal

¢ Participation in
FTF and
online classes

¢ Revision
results

1:2;3




Reflect on the lesson
by writing what they
experience in the
class

Face to Face: Narrative « Dialogic 150/FTF | e The L reviews the e Participation in | 1;2;3
o Write a narrative composing discussion previous lessons FTF and
essay in English e Presentation e The L has the Ss online classes
individually e Independent write their narrative * Narrative
¢ Identify errors on the learning essay outline essay product
individual narrative individually
essay in English The L assigns the Ss
e Edit some errors to identify, edit and
based on the peer- revise the possible
feedback lexicogrammatical
¢ Revie the narrative errors of their
essay individually narrative essay
Online: writing
e Revise sample errors The L has the
online of a narrative students do the task
essay in English online and reflect on
¢ Reflect on the lesson their learning
by writing what they experiences
experience in the throughout the week
class by writing a reflective
journal
Face to Face: Evaluation e Dialogic 150/FTF The L reviews the e Participation in | 1;2;3
¢ Revise individual discussion previous lessons FTF and
narrative essay based ¢ Presentation The L has the online classes
on the feedback ¢ Collaborative students revise their ¢ Narrative

suggested and guided
by the writing
instructor.

Online:

Resubmit the revised
narrative task
Reflect on the lesson
by writing what they
experience in the
class

learning
e Independent
learning

narrative essay based
on the feedback from
and guided by the L
The L has the
students resubmit
their essay online and
bring it to the next
lesson.

essay product




6. | e Reflecton all the Post-test: most | e Independent | 150/FTF e Thel hasthe o Post-Test
learning experiences | unforgetable learning Ss take a post-
througout the experiences test of writing a
compisiton of narrative essay
narrative essay. about their most
unforgetable
experiences.
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APPENDIX 6

EXAMPLE OF STUDENTS’ WRITING



PRETEST

1.

Since the outbreak of covid - 19 in Indonesia, all learning activities on campus
have been transferred to online learning. Previous learning by sitting in class and
listening to the material, when the epidemic covid 19 learning turned into by looked
at the material through the smartphone screen. This is a new experience for me during
formal education, which had never before been thought that we can learn through
smart phones. But this is not as interesting as it sounds, because this online learning
activity is too sudden because the outbreak of covid 19 is also sudden, making this
online learning activity less effective due to lack of preparation. During this online
study I was quite overwhelmed in managing my time, because the assignments that
came one after another, and the deadlines were quite short. In addition to being
overwhelmed in managing the time, in doing the assignments it becomes less than
optimal because it lacks focus in doing it, because remembering that the task is still
waiting to be done afterwards. however, this happened during the first and second
weeks of the beginning of online learning. After entering into the third week to this
day, I can follow the flow and have become accustomed to online learning, can
already enjoy, control stress and mood even though I often procrastinate doing
work. Besides that, the new thing that I got during this online learning is I can get to
know a new platform that can be used as an online learning medium, such as Google
Docs, Zoom, and Jitsi Meet, and I quite enjoy learning via the platform even though
some of them are quite draining packages Internet. And the most noticeable change
during online learning is that my lifestyle has begun to change, I often sleep late at
night because night is the time that makes the most focus on doing work, because
during the day there are too many distractions and temptations at home that cause me
difficulty it focus and concentrate on doing the task.

2.

About four months ago, Corona Virus found in Wuhan, China and on
February Corona Virus found in Indonesia. The Goverment did not so surprised
because just two peoples positive got Corona Virus, but day by day the people who
positive corona added, so it was made the Goverment more worried and made a rule
that all of schools and universities did not study in the class but study with online
system, and also my University, from 16th of March, my University stop to study
face to face but did online learning, but I because I sayed in Ma'had I did not went



home directly, but I must waited the announcement from the leader of Ma'had and
beacause Ma’had to shelter under University so of course, ma'had too must did the
online learning so all the students may went home and study from their house by
online learnimg.

Honestly, I more liked learning face to face or in the real class than online
learning, because the first problem was I felt when online learning I can not got the
explanation from lecturer directly and I felt learning in the real class more effective
than online learning, because when we wanted to question, we did not always got the
respond directly, but we must waited some times to got the answer from our lecturer,
whereas some of my lecturer gave the assignment without explained the material
first,but there is the positive effect from this thing that it made me must study hard to
understood first the material to did the assignment.

Another from online learnoing, the Goverment also made the suggestion that
all peoples should to stay at home, so from this suggestion made, I never went out
from my house except if there is the urgent bussiness.



WEEK 1

On Wednesday, April 16th 2020 we move our
material from descriptive essay to narrative
essay.The lecturer did not give us the
material ,but he gave us a quiz which called pre
test quiz where we have to made a narrative
essay about our experience when covid19
outbreak during the lockdown and social
distancing situation .
The purpose of this pre test is to know about
our writing skill to write a narrative essay before
learn about the material or the concept of making
a good narrative essay, but unfortunately |
| was late to submitted my essay because the
dead line was end two days before | opened
the schoolog.l did not knew about the dead line
because | had no data connection at that time.

Professors give new materials for writing. Materials provided in files
and videos to make it easier for us to understand what writing is and how to
write good and true essays. The first, in the given file, I learned about
understanding essays is a series of events that are related chronologically in
sequence. It further explains that there are several transitions that are often

used when writing essays. The final part explains aboit the pitfalls.

The second is a video of writing afflicted with the correct grammar
and when the correct use. In the video, it describes : 1. the past simple (we use
the past simple tense for events and action that started and finished in the

past), 2. Past Continuous (that started by telling stories that were happening in



the past, 3. Past perfect (Used to show one past action happened before
another one), 4. Past Perpect Continuous (A past activity that continued for a
length of time, before another past events) and with its own example. And the
third was the last video about how to make your essay was correct. The first
thing we need to do is make the outline and then outline from establishing the
theme, making the introduction, describing from the beginning of the story,
the middle of the story, and how the story ends. And the last part is the

conclusion of the story being made.

After studying all the material given, the professor expects the student
to write a material summary related to what has been learned and write it in

the comment column.

On Wednesday, April 16th 2020 we move our
material from descriptive essay to narrative
essay.The lecturer did not give us the
material ,but he gave us a quiz which called pre
test quiz where we have to made a narrative
essay about our experience when covid19

. outbreak during the lockdown and social

| distancing situation . .
The purpose of this pre test is to know about
our writing skill to write a narrative essay before
learn about the material or the concept of making
a good narrative essay, but unfortunately |
was late to submitted my essay because the
dead line was end two days before | opened
the schoolog.l did not knew about the dead line
because | had no data connection at that time.

WEEK 2



(

On Wednesday,April 22nd | learned narrative
essay which defined as an essay which contain
a story of life or something which is happened
on the past .Narratives are told chronologically,
and they answer the six basic journalistic
questions: Who? What? When? Where? Why?
and How?. Narration often uses the first person
(I, we) because the writer is recounting personal
experience. We use some tenses on writing this
kind of essay such as simple past which used
when we are wanted to explaining or describing
about events and action that started and finished
in the past, past continous tense when we are
going to describe about the event which started
before the story begin and continued through
the story, Past perfect continous tense when we
want to describe a past activity that continued
for a lenght of time before another past
happened.

On this week | did not only learn from the text
book,but also from video which is sent by our
lecturer on schoology.From the video, | can

got some important points of making a good
narrative essay. It was so helpful for me as a
beginner on writing.There are some steps which
is very important that we have to followed when
we want to write a good essay.The several things
includes:

* We need to choose our tittle at first.

+ Decide what we will write for the essay’s
beginning, middle,and end.

* Next make the introduction .

* The last things is write the conclusion of our

“Arr
3y

- €ssay. 23:24 |




At this meeting I learned about narrative essays. In this meeting we
learn by using online classes by using the Schoology application. My lecturer
sent the material, and there were questions already provided and my lecture
told me to answer it, and after answering all the questions from that folder, my
classmates and I commented in the comments column. I really enjoy this
online class because my lecturer is very friendly and always responds to us

when we don't understand.

All my classmates are active here, because this class is not boring
because our lecturers always give us motivation to always be enthusiastic in
learning. For this week's assignment, our lecturer gave us a video, and the
lecturer told us to watch the video then retell the content of the video, the

deadline was on April 30, 2020.

I learned about narrative essay by online class in one of learning
application namely schoology, Our lecturer gave us three works included
video and materials about narrtive essay that we must understood and
answered some questions there. I am very enjoyed this online learning
because our lecturer always ontime gave us the material and explanations,
although we did not directly met in real class because pandemic corona virus
but we got the material and studied about how to wrote an good essay by

online learing.

All my classmates also very active to responded our lecturer when he
sent the material or explained it by using WhatsApp application, because
another from schoology our lecturer also using WhatsApp to made easier we

got the material and explanation about material it self.



And for our job in this week, the lecturer gave us an assignment to
write a narrative essay depends on a video that has been sent in schoology and

the deadline for this job until Thursday, April 30 2020 at 12:00 am.



WEEK 3

We done some activities in the classroom
with our instructor. He started the meeting

by saying "Assalamu‘alaikum warahmatullahi
wabarakatuh', and all of us answer by

saying "wa'alaikumussalam warahmatullahi

- wabarakatuh".Then he continued to deliver the
material which related to one of Essay's part
namely "Introductory Paragraph’. Introductory
was a part of Essay that have an important
function. This part of Essay consist of two
parts included "General statement” that state
the subject to attract the reader's attention, and
"Thesis Statement" to state the specific sub
divisions of the topic.

After explained the material, the lecturer gave
us a task to do. The Task included making an
introductory paragraph based on the material
which explained by the lecturer. We have to
make an introductory paragraph by following
the instruction of making a good introductory
paragraph. Tell lecturer gave us 30 minutes

to finish our task. The time was up at 4:20
then, we collected our Task to the lecturer.
Then, he closed the meeting by saying "Thank
you, and Wassalamualaikum warahmatullahi
wabarakatuh. After the class Finished, | went
home Happily with my room mate. 14:4¢

This was the third meeting we study in the class and the lecturer explained
about introductory paragraph, but before continued the explanation the
lecturer asked the students to fill in the attendant list because he want to check
the attendance of the students who did not came to the class, and after all
students have filled in the attendence list the lecturer would continued the

explanation.

For this meeting the lecturer gave us the material by showed it using
LCD, and the students must pay attention with the lecturer’s explanation
because this material needed the high focus to understand it, in this material
the lecturer explained too about thesis statement, what the definition of thesis

statement, how to make it and where we should put the thesis statement. After



the lecturer explained all the material about introductory paragraph using
LCD, he also continued by gave us some examples to make the students easier
to understand about the material, he wrote some thesis statement and give us a
introductory paragraph by directly showed us where we should put the thesis

statement, in the first middle or the end of the paragraph.

Before closing, the lecturer gave the time for the students to asked some
question about the materials that have not understand by them, some of my
friends asked about thesis statement and the lecturer directly ansrwered its
question. After that to make stonger the understandable of students, the
lecturer gave us assignments to make thesis statement and put it into the
introductory paragraph and the last he closed the meeting by saying hamdalah

and salam.

In this meeting the lecturer opened the study with a greeting. Students
responded to the lecturer's greetings simultaneously. Afterward, the teacher
began speaking about their previous study of essays. Because of this online
study through via whatsapp, the lecturer explained little about the material of

previous meeting.

After much reviewing the previous study, the lecturer began to
interpret the material to be discussed at this meeting. Previously, the lecturer
had reviewed all essays written by the students. Afterward, he collected some
mistakes from the writing to be delivered at this meeting. The lecturer said
that there were many who still write essays in the form of descriptive words.
There were still many who still write as they were describing something not
telling something. So the lecturer asserted to revise their own essays. He

asked to change into an essay narrative form and also asked to place the



dialogue between the characters in the story in order to make an impression of
narrative essay.

After all were clear, the students turned to their own essay document
through Google doc. Because using Google doc, students could communicate
and discuss with each other. In addition, lecturer was able to correct a
student's miswriting. All student groups revised their own essays over a period
of time given by the lecturer.

And in the end the students finished rewriting their narrative essays.
After being in revision and all that has been gathered on the Google doc, the
lecturer closed the meeting with advice to continue to practice writing and to
read many reference works relating to essays to improve the writing in both
content and language. Then, he closed the meeting with a greeting answered

by the student with the unison through the group whatsapp.



WEEK 4

The Lecturer gave the task With Group to made an Essay about covid-
19. A week ago the Lecturer asked the students to make an individual essay,
but this time with the group. By working online, sure the students do it
through Google docs. The Lecturer divided each group of 3 to 4. This was a
task to be done by discussing with each group. Everyone in one group chooses
which parts to write on the Google dosc page, and the problem is that some
select the introduction, others make the idea or select the Conclusion, the
point of this online class is teamwork. Previously, lecturer gave the student's

personal E-mail version of essays and opened it through Google docs.

On several occasions, lecturer noticed who were active in writing and
typing answers on the googinto docs page. There will be a clearly seen who is
typing on the page. If there is a grammar error or essay that is wrong on the
topic, the lecturer will comment on it and make a suggestion for writing an
essay. Students usually accept the lecturer's suggestions and comments
openly. The Lecturer gives the student an opportunity to comment on the
errors in essays for other groups. The control of lecturer certainly makes the
online class run well. After all the groups have completed their own essays,
the lecturer checks the results and sees the extent of the student's activation in
the essay. From the monitor, it's clear who's active writing. After examining
everything, the lecturer offers an explanation if there are bad essays, usually it

is by the Whatsapp group.

The lecturer sent Exercise about narrative essay on my email, the

lecturer have prepared how 1 will do the exercise in google docs with my



friend it is Called “Collaborative”. On the google docs the lecturer also joined
for looked at who do the exercise while look for who are studens not joined
and do the exercise, If there is students not joined the google docs so the
student it will not have score. There is 8 Group and The Column different,one
column just 2 group, I am is the first group,me and my friend divided
assignments to write sections of the essay. When we are finish,the lecturer
will checked the essay that we had made. At the same time all groups work in
columns. At that time all groups had errors and were told to revise by the
lecturer, and the lecturer instruct to collected on the schoology,the lecturer
gave 2 time days to revised our essay. And finally On 8 juni we collected our

essay narrative revision.



POSTTEST

AFTER SCHOOL INCIDENT
Once my father told me to ride the motorcycle carefully because I just knew

how to ride it, and for a while he asked me to not bringing my friends with me while
riding to prevent the bad thing that might be happened. Unfortunately, I did not listen
to him at that time, and finally I got my own lesson.

Silvia? Could I hitchhike to my house, said one of my friends who was behind
me. | felt that I wanted to help her, but ignored to the advice of my father. Then we
got home together.

I was riding the motorcycle while talking to each other. She told me of her
experience during the day. ©’I am really confused of the math course today’’, she said.
I was a bit surprised when she was telling me that she confused of the math, because

actually I knew that she really likes the math.

When we were halfway there I drove a little slower because the road was a
little damaged. 1 realized that I also just learnt and not yet an expert in riding a

motorcycle. At that time I only remembered the message from my father.

After a few minutes, we arrived at a crossroad then I bumped into the person
who was stopping in front of me. He intended to turn right, but apparently he forgot
to turn on the lighting. My friend and I fell. My foot was hit by a motorcycle and my
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