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ABSTRACT 

 
Fishbowl is a technique that involves groups of people sitting in 

circles to SURPRWH� VWXGHQWV¶� HQJDJHPHQW� DQG� RSSRUWXQLWLHV� WR� FORVHO\�
observe, take notes, and give responses. Fishbowl is a way to organize a 
medium-to-large group discussion that promotes student engagement and 
can be used to model small-group activities and discussions.  

This study aims to determine the effectiveness of the fishbowl 
technique in developing students' speaking skills in presenting opinions 
and arguments in the second grade of Mts Maraqittalimat Tembing Putik. 
The method used in this study was quantitative with a quasi-experimental 
study. The population consisted of second-grade students from SMA Mts 
Maraqittalimat Tembing Putik.  

The sample consisted of 54 students selected using the purposive 
sampling technique and divided into two classes: experimental class and 
control class. The method was an experimental study with a quantitative 
method. Tests were performed at the beginning and end of treatment. Pre-
test and post-test data were analyzed using t-tests. The pre-test results for 
both classes showed that the average score of the experimental class was 
slightly higher than that of the control class. Meanwhile, the post-test 
results showed that the scores of the experimental class were significantly 
higher than those of the control class. The results showed that Sig-2-Tailed 
ZDV�S����������0RUHRYHU��DOSKD��Į��ZDV���������7KHUHIRUH�� Whe effect size 
was modest at 0. 488. In conclusion, the use of the fishbowl technique had 
a moderate effect on the development of the speaking skills of Mts 
Maraqittalimat Tembing Putik.  students in the academic year 2023/2024.  
 
Keywords: Fishbowl Technique, Speaking skill 
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ABSTRAK 

 
Fishbowl adalah teknik yang melibatkan sekelompok orang yang 

duduk melingkar untuk meningkatkan keterlibatan siswa dan kesempatan 
untuk mengamati secara dekat, mencatat, dan memberikan tanggapan. 
Fishbowl adalah cara untuk mengatur diskusi kelompok menengah hingga 
besar yang mendorong keterlibatan siswa dan dapat digunakan untuk 
mencontohkan kegiatan dan diskusi kelompok kecil. 

Penelitian ini bertujuan untuk mengetahui efektivitas teknik fishbowl 
dalam mengembangkan keterampilan berbicara siswa dalam menyajikan 
pendapat dan argumen di kelas II Mts Maraqittalimat Tembing Putik. 
Metode yang digunakan dalam penelitian ini adalah kuantitatif dengan 
jenis penelitian quasi eksperimen. Populasinya adalah siswa kelas II SMA 
Mts Maraqittalimat Tembing Putik. 

Sampelnya berjumlah 54 siswa yang dipilih dengan menggunakan 
teknik purposive sampling dan dibagi menjadi dua kelas yaitu kelas 
eksperimen dan kelas kontrol. Metode yang digunakan adalah ujian lisan. 
Tes dilakukan pada awal dan akhir pengobatan. Data pre-test dan post-test 
dianalisis menggunakan uji-t. Hasil pretest kedua kelas menunjukkan rata-
rata nilai kelas eksperimen sedikit lebih tinggi dibandingkan kelas kontrol. 
Sedangkan hasil post-test menunjukkan bahwa nilai kelas eksperimen 
lebih tinggi secara signifikan dibandingkan dengan nilai kelas kontrol. 
Hasil penelitian menunjukkan Sig-2-Tailed sebesar p (0,045). Selain itu, 
DOSKD��Į��DGDODK���������2OHK�NDUHQD�LWX��HIIHFW�VL]H-nya tergolong sedang 
yaitu 0,488. Kesimpulannya, penggunaan teknik fishbowl mempunyai 
pengaruh sedang terhadap pengembangan keterampilan berbicara Mts 
Maraqittalimat Tembing Putik. mahasiswa pada tahun ajaran 2023/2024. 
 
Kata Kunci: Teknik Fishbowl, Kemampuan Berbicara 

 



1 
 

CHAPTER I 
INTRODUCTION 

A. Background of the research 

Language is one of the communication tools. Language plays an 

important role in communicating with other people in social life. 

Language allows people to express what they think and feel through 

language. Furthermore, even if language means something through 

symbols, if we can mutually understand the meaning, it will help us to 

have good interactions with others. Therefore, people need to learn 

about languages to communicate better, and they not only need to learn 

linguistic theory but also apply what they have learned to their lives.1 

Speaking is one of the skills English teachers should teach because 

it is part of the curriculum and part of learning English, and speaking 

ability is the most important in English as a foreign language. As 

Richard pointed out, acquiring English speaking skills is a priority for 

many second and foreign language learners. Therefore, speaking skills 

are an important linguistic basis for communication and should be 

mastered by second or foreign language learners (ESL/EFL). Teachers 

                                                           
1 $\X�ZXODQGDUL��³WKH�HIIHFWLYHQHVV�RI�ILVKERZO�PHWKRG�RQ�VWXGHQWV¶�VSHDNLQJ�VNLOO�

at the second-JUDGH� VWXGHQWV� RI� 60$�1���&LUHERQ´� �WKHVLV�� (QJOLVK� ODQJXDJH� WHDFKLQJ�
department tarbiyah and techer training faculty syeh nurjati state Islamic institute Cirebon 
2015M/1436H), p.1 
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should help students acquire speaking skill. You need to know the 

definition of speaking first.2 

According Thorn Burry (2003), Speaking is part of everyday life 

and that we take it for granted. Learning speaking skills is not just 

about theory, but also about application in daily life. Since we know 

that speaking ability is the ability to speak, it means that speaking is a 

means of communication with others. Therefore, applying speaking 

skills to students can establish good interaction with other students.3 

Based on the above statement, speaking skills are the most 

important requirement for learning English. It is important to 

communicate with others not only in English but also in daily life. 

Then, speaking skills will help students master English and also solve 

the problems they face in life when they have to communicate with 

other people. Therefore, learning fluent and correct speaking skills is 

also one of the main goals for language learners. 

Most students find it difficult to speak English for various reasons. 

According to Pollard (2008) stated that speaking is one of the most 

difficult aspects for students to master.4 Speaking among other English 

                                                           
2 5LFKDUG��&� -DFN�´7HDFKLQJ�/LVWHQLQJ� DQG�6SHDNLQJ� )URP�7KHRU\� WR�3UDFWLFH´��

New York: Cambridge University Press, 2008.p.19 

3 Thornbury, Scott ³+RZ�WR�7HDFK�6SHDNLQJ´. New York: Longma, 2003.p.1 
4 3ROODUG��/XF\��³Teaching English´��/RQGRQ�������S����� 
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skills has proven to be the most difficult. According to the results of 

many studies on speaking skills, many teachers complain that teaching 

speaking skills in the classroom is more difficult than for students to 

practice in terms of pronunciation, grammar, vowel mistakes, and even 

lack of vocabulary skills. This skill is difficult, but it is the most 

important in learning English. There are many factors to this skill that 

people have difficulty in learning English. Most of the factors are 

caused by pronunciation, grammar, vocabulary, comprehension, and 

fluency.5 

Based on the initial observations, the researchers found that there 

were problems with the speaking ability of the second-grade students of 

Mts Tembeng Putik. Students are known to have many problems with 

their speaking ability. Although students want to master the English 

course, they still have weaknesses, especially in speaking skills. They 

lack confidence in speaking English because their vocabulary is 

limited, it is difficult to pronounce it and understand its meaning, and 

they do not have an environment to practice English. It's monotonous. 

When learning speaking skills, teachers provide students with various 

                                                           
5 Ibid, p. 33. 
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ways to develop their speaking skills. Therefore, the researchers 

selected Mt. Malakittarimat second grade as the research object.6 

Using a fishbowl strategy can be an alternative to solving these 

problems. However, Muchyidin and Fathoni said, that the strategy used 

by teachers or students properly can affect the effectiveness of teaching 

and learning processes because the media serves as a tool to encourage 

and increase the activeness and effectiveness of students learning.7 

English teacher has a facilitator to help students to master all skills. 

Teachers must try to give good methods. Then, encourage them to 

practice the language. As the teacher also should give motivation and 

should to select the method of teaching for learner in order to interest in 

learning process of English. So, in Mts Tembeng Putik, the student 

need build good interaction with the other. In this situation the role of 

teacher is need. Because of they need a helping to interact with the 

others. As the teacher offer many methods for practice speaking skill in 

classroom also in the environment. As the researcher has been observed 

in Mts Maraqittalimat Tembeng Putik, the teacher has taught their 

students as much as they can try to give the better method to build 

VWXGHQWVெ�PRWLYDWLRQ��EXW�WKH�VWXGHQWV�VWLOO�KDYH�weaknesses in speaking 

                                                           
6 Ayu wulandari, The Effectiveness of Fishbowl Method oQ� 6WXGHQWV¶VSHDNLQJ�

Skill At The Second Grade Students Of Sma N 8 Cirebon 2015. P.1 
7 T. Muchyidin, A.S. dan FathRQL��³0HGLD�'DQ�3URVHV�3HPEHODMDUDQ´���������� 
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skill. Thus, the researcher gives a QHZ�PHWKRG�IRU�WKH�WHDFKHU¶V�(QJOLVK�

in the Second grade of Mts Maraqittalimat Tembeng Putik. 

One of the methods offered by researcher for speaking skill is the 

fishbowl method which can create students active in speaking class and 

they can practice their speaking skill. Hensley and Priles in the article 

of Taylor believed that fishbowls can be effective teaching tools for 

modeling group processes. Therefore, the researcher chose this method 

as the method for speaking skill believed this method can be effect give 

for speaking skill.8 

The researcher chose this method because of this method can make 

students active and practice their speaking skill. This method has many 

benefits to use in the learning process. The researcher found the 

benefits of this method from the article of the Annenberg Foundation, 

as follows: 

Teachers create a safe forum where students can observe how tense 

discussions about cultural issues can become. Fishbowl also allows 

groups to work together, as discussion is always followed by analysis. 

Students in the outer circle of the fishbowl can observe how specific 

people question, respond to, and give meaning to the text, which can 

                                                           
8 7D\ORU��'�%UXFH�´�Fostering Engaging and Active Discussion in Middle School 

&ODVVURRP´��Middle School Journal. 2007.p.55 
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serve as a model for small group literary discussion. Students can 

practice their group discussion skills. This also teaches observation, 

listening, and community skills, and allows students to recognize and 

improve their small-group discussion habits. 

The Fishbowl strategy is the easiest medium to find today. Every 

student cannot be away from this strategy in their daily lives. So, if the 

teachers have given examples of how to use this strategy in learning, 

students may also use it when they are outside school. It is necessary 

always to develop English in terms of strategy and methods. This is 

inseparable from speaking skills, the spearhead of communicating in 

English. Teaching speaking is not as easy as other skills, either. By 

using fishbowl strategy, it is hoped that it can increase students' 

motivation and understanding in learning to speak and increase their 

self-confidence because indirectly, this media can provide a picture of 

the world where they will practice their English. As fishbowl strategy 

can display ideas to speak directly, this certainly has a much better 

impact on the development of the student learning process. 

B. The Statement of Problem and Research Limitation 

1. Statement of problem 

Based on the problems of the study above, the researcher 

formulates the following research problem: Is there any significant 
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effect RI� ILVKERZO� VWUDWHJ\� WR� GHYHORS� VWXGHQWV¶� VSHDNLQJ� VNLOO� DW�

MTS Maraqittalimat Tembeng Puntik?  

2. Research limitation 

Based on the problems were identified above, the problem of 

the study is limited as follow: This study is limited on applying a 

rubric taken from the rating scale for five criteria of speaking ability 

HOHPHQWV� DQG� WKH� SURFHVV� RI� WKH� UHVHDUFK¶� DVVHVVPHQW� E\� RQO\� WKH�

researcher itself  

C. Objective and significance of research 

1. Objective of the research 

The purpose of this research is to know the effectiveness of the 

ILVKERZO� VWUDWHJ\� RQ� GHYHORSLQJ� VWXGHQWV¶� VSHDNLQJ� VNLOO� MTS 

Maraqittalimat Tembeng Puntik. 

2. Significance of the research 

This research consists of two significances, namely theoretical 

significance and practical significance. 

a. Theoretical significance 

The results of this research will provide knowledge about the 

effectiveness of fishbowl strategy on developing students' 

speaking skills and for future researchers who take the same 

study, they can use the results as their reference. 
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b. Practical significance 

1) For the students 

From the results of this research, the researcher hopes that 

this research is useful for students in solving problems in 

speaking skills and also helps students in developing their 

speaking skills. 

2) For the teacher 

This research will provide some information to teachers 

about the benefits of fishbowl strategy so that teachers can 

improve learning quality by choosing the right strategy to use 

in English learning. 

3) For the researcher 

This research is expected to be useful information to the 

next researcher on developing the speaking skills 

D. Definition of key terms 

1. Speaking Skill 

$FFRUGLQJ� WR� R[IRUG� OHDUQHU¶V� SRFNHW� GLFWLRQDU\� E\� 2[IRUG�

University press that speaking is talk to somebody about something 
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or use your voice to say something, be able to speech or use a 

language, make speech to an audience.9 

Speaking is the process of talk language to represent thoughts 

and feelings, express their experiences and variety of information.10 

Speaking skill is an activity to produce utterance in oral 

communication. This activity involves two or more people in which 

the participant is both listener and speaker have to react, what they 

hear and make their contribution in high speech. So that, each 

participant has an attention or a set intention that he wants.11  

Speaking skill is the ability of saying something orally in which 

the act is built by short replies or student-initiated questions or 

comments. This was involved to identLILHG� WKH� VWXGHQWVெ�grammar, 

fluency, vocabulary, comprehension and pronunciation. Fluency 

refers to rapid, efficient and accurate word recognition that the 

students used to speak.  Grammar is the ability to produce correct 

sentences using correct vocabulary. So, there were five elements of 

speaking that used to assess the improvement of students speaking 

                                                           
9 ,QWDQ�� ³DSSO\LQJ� ILVKERZO� WHFKQLTXH� WR� HQKDQFH� VWXGHQWV¶� VSHDNLQJ� DELOLW\� DW�

eleventh gradestudent of sma 1 tutar �GRFWRUDO�GLVVHUWDWLRQ��LDLQ�SDUHSDUH��´. 2009.p.198 
10 Jane Revell, ³Teaching Technique for Communicative English´� �/RQGRQ�

Macmilan: Pres Ltd). p. 7. 
11 Keith and Marrow. Ibrahim Leman 2010. 
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skill, they were, grammar, fluency, vocabulary, comprehension and 

pronunciation. 

2. Fishbowl 

According to Brozo quoted by Dominicus stating that the 

fishbowl strategy is a learning strategy that can help students 

conduct oral debates in small groups in class and debate in English. 

Each group selects group members and prepares ideas.12 

In a fishbowl discussion, student sit inside the active participate 

in a discussion by asking questions and sharing their opinions, while 

the other students standing outside and listen carefully to the ideas 

that were presented. Student took turns in these roles, so that they 

practiced being both contributors and listeners in a group discussion. 

This strategy is very useful when you want to make sure all students 

to participate in a discussion, when you want to help students reflect 

on what a good discussion looks like, and when you need a structure 

for discussing controversial or difficult topics. A Fishbowl 

discussion makes for an excellent pre-writing activity, often 

unearthing questions or ideas that students can explore more deeply 

in an independent assignment. 

                                                           
12 D. <DEDUPDVH�´� WKH� ILVKERZO� VWUDWegy: an effectiveness ive way to improve 

students' speaking ability. Indonesian jelt: indonesian journal of english language 
teaching´�������(2).p.137-145. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE AND RESEARCH 

HYPOTHESIS 

A. Review of Related Literature 

1. Review of Previous Research 

The researcher noted that previous researchers had conducted 

similar studies on using the fishbowl strategy to develop students' 

speaking skills. This section discusses some related works by several 

researchers. 

a. The first previous research was conducted by Fahmi Alfian 

,EUDKLP�ZLWK�WKH�WLWOH�³7KH�(IIHFWLYHQHVV�RI Fishbowl Technique 

RQ�6WXGHQWV¶�6SHDNLQJ�6NLOO�LQ�*LYLQJ�2SLQLRQV�DQG�$UJXPHQWV´�

This research aims to find out the effectiveness of the Fishbowl 

7HFKQLTXH� RQ� 6WXGHQWV¶� 6SHDNLQJ� 6NLOO� LQ�*LYLQJ�2SLQLRQV� DQG�

Arguments at eleventh grade of SMA Negeri 10 Kota Tangerang 

Selatan. The method used in this research was quantitative 

through quasi-experimental research. The population was the 

eleventh-grade students of SMA Negeri 10 Kota Tangerang 

Selatan. The sample was 70 students that were taken by using 

purposive sampling technique and classified into two classes, 

experimental class, and controlled class. The instrument was 

speaking oral tests. The tests were given at the beginning and the 
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end of the treatments. The data of pre-tests and post-tests were 

analyzed using the t-test. The pretest results for both classes 

showed that the average score of the experimental class was 

higher than that of the control class. Meanwhile, the post-test 

results showed that the scores of the experimental class were 

significantly higher than those of the control class. The results 

showed that Sig-2-7DLOHG�ZDV�S����������0RUHRYHU��DOSKD��Į��ZDV�

(0.05). Therefore, the t-test ZDV� S� ��� Į��$GGLWLRQDOO\�� WKH� HIIHFW�

size was modest at 0.488. In conclusion, the use of the fishbowl 

technique was moderately effective in improving the speaking 

skills of her 11th-grade students in her SMA Negeri 10 Kota 

Tangerang Selatan in the 2020/2022 academic year.13 

From the research above, there are similarities and 

differences with the current research. The difference that the 

researchers found was the purpose of the study, previous research 

aimed to determine the effectiveness of the Fishbowl Technique 

on Students' Speaking Skills in Giving Opinions and Arguments. 

the current research aims to determine the effectiveness of 

fishbowl strategy on developing students' speaking skills. As for 
                                                           

13 )DKPL�$OILDQ�,EUDKLP��³7KH�(IIHFWLYHQHVV�RI�)LVKERZO�7HFKQLTXH�RQ�6WXGHQWV¶�
Speaking Skill in GiviQJ� 2SLQLRQV� DQG� $UJXPHQWV´�department of English education 
faculty of educational and sciences syarif hidayatullah state Islamic university Jakarta 
2020) 
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the similarities that researchers can get from previous research 

and current research, the method used is quantitative research. 

This study and previous research used Fishbowl as a research 

medium; however, processing previous research data used a 

different formula than the current study. This study uses SPSS 

version 23 to preprocess the data. Current research describes the 

comparison of data using bar charts; previous studies did not use 

them. 

b. The second previous research conducted by Abu Musa with the 

WLWOH� ³7HDFKLQJ� DQG� /HDUQLQJ� 6SHDNLQJ� 7KURXJK� )LVKERZO�

Technique at the First Semester of the tenth grade of SMAN 3 

%DQGDU�/DPSXQJ�LQ�$FDGHPLF�\HDU�RI����������´�7KLV�UHVHDUFK�

was about teaching and learning speaking through Fishbowl 

Technique at the first semester of the tenth grade of SMAN 3 

Bandar Lampung in the academic year of 2018/2019. The 

objectives of the research were to know the teaching and learning 

VSHDNLQJ� WKURXJK� )LVKERZO� 7HFKQLTXH�� WR� NQRZ� WKH� WHDFKHU¶V�

problem in teaching speaking through Fishbowl Technique, and 

WR� NQRZ� WKH� VWXGHQWV¶� SUREOHP� LQ� OHDUQLQJ speaking through 

Fishbowl Technique. 
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This study was qualitative in nature. The participants or 

subjects chosen by the researcher are those who are familiar with 

the problem's phenomena. The tenth-grade students at SMAN 3 

Bandar Lampung were chosen by the researcher to participate in 

this study, along with the English instructor. Two classes totaling 

67 students are present. Purposive sampling was employed by the 

researcher to choose the sample. Class X IPA 1 was the sample 

the researcher picked since it had the lowest score. The 

information was obtained by observation, instructor interview, 

and questionnaire distribution to the pupils. The three main stages 

of data analysis that the researcher utilized were data condensing, 

data displaying, and conclusion drawing verification. 

Three results emerged from the analysis of the data. First, the 

teacher skipped over certain key concepts when teaching 

speaking using the Fishbowl Technique. It was clear from 

speaking activities that the teacher did not solicit the students' 

opinions or take notes on their activity regarding their opinions 

related to the topic. She also did not pose discussion questions or 

request that the students provide their thoughts, and she did not 

permit the students to change their minds. The second set of 

issues the instructor encountered were the kids who were mute, 
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those who spoke in their dialect, and those who had trouble 

understanding.14 

From the research above, the researchers found differences 

and similarities between previous research and current research, 

the difference is in the research objectives, previous research 

aimed to know the teaching and learning speaking through 

Fishbowl Technique, to know the teacher's problem in teaching 

speaking through Fishbowl Technique, and to know the students' 

problem in learning speaking through Fishbowl Technique. and 

the current research aims to determine the effectiveness of 

fishbowl strategy on developing students' speaking skills. As for 

the differences that were also found by the researcher which was 

the method used, previous research used a qualitative method, 

while the current study used a quantitative method. In addition, 

researchers also found similarities from previous research with 

current research, namely the sampling technique using purposive 

sampling 

c. The Third previous research conducted by Swamida Mannik Aji 

ZLWK�WKH�WLWOH�³,PSURYLQJ�6WXGHQWV¶�6SHDNLQJ�$ELOLW\�Ln a Mixed-

                                                           
14 $EX�0XVD��³Teaching and Learning Speaking Through Fishbowl Technique at 

The First Semester of The Tenth Grade Sman 3 Bandar Lampung in The Academic Year 
RI����������´� (doctoral dissertation, Uin Raden Intan Lampung). 2018 
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ability Class through Fishbowl Technique for 5B Students of 

6'1�0DJXKRKDUMR��´�The purpose of this study is to measure the 

improvement in speaking skills of students in mixed ability 

classes through Fishbowl for 5B students of  SDN Maguwoharjo. 

This is an action research study proposed by Stephan Kemmis 

and Robin McTaggart. This research will be conducted in four 

phases. It's about asking questions, planning, acting, observing, 

and reflecting. The study participants were researchers, English 

teachers, other staff, and 5B students. The study was conducted in 

two cycles. Research data is available in the form of qualitative 

and quantitative data. Qualitative data comes from classroom 

observations and staff discussions. Quantitative data comes from 

pre-test and post-test results. Data comes from observations 

during the teaching and learning process, interviews with English 

teachers and other staff members, rubric conversations, and 

photographs. 

The results of the two cycles showed that the use of the 

fishbowl technique effectively improved the speaking ability of 

students in classes with mixed ability levels. It is supported by 

qualitative data that (1) the fishbowl technique helps teachers 

provide an equal footing in speaking practice; (2) The rules of the 
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fishbowl technique require students to compete with each other in 

alternating positions, which can maintain students' motivation 

during the learning process. (3) The fishbowl technique helps 

teachers minimize the differences between low- and high-level 

students. This finding is also supported by quantitative data. The 

evaluation of students' speaking performance will be improved in 

her four aspects. Students¶ grammatical accuracy improved from 

9.5 to 14.7. The students' vocabulary improved from 10.6 to 15. 

Student pronunciation improved from 10.1 to 14.4, and student 

language proficiency improved from 10.8 to 15.4. 

From the research above, the researchers found differences 

and similarities between previous research and current research. 

Previous research aimed at finding out the improvement of 

students speaking ability in a mixed-ability class through 

fishbowl for 5B students of SDN Maguwoharjo 1. while the 

current study aims to determine the effectiveness of fishbowl 

strategy on developing students' speaking skills, In addition, the 

difference that researchers get from previous and current research 

is the method used, previous research used two methods, namely 

quantitative methods and qualitative methods or R&D, while 

current research uses quantitative methods and classroom action 



18 
 

research. while the similarity between previous and current 

research is the data collection technique, namely quasi-

experiment. 

d. The fourth previous research LV� ³The Effectiveness of Fishbowl 

7HFKQLTXH�7RZDUGV�6WXGHQWV¶�6HOI�(IILFDF\� LQ�6SHDNLQJ�DW�603�

1HJHUL� �� 6LNXU� LQ� WKH� $FDGHPLF� <HDU� ���������´� E\� $]ZDQ�

Efendi, Institute of Education Teacher and Training (IKIP) 

Mataram 2018.15 The objective of this research was to finding out 

ZKHWKHU�RU�QRW�RI�ILVKERZO�WHFKQLTXH�HIIHFWLYH�WRZDUGV�VWXGHQWV¶�

self-efficacy in speaking for second grade students of SMPN 1 

Sikur in the academic year 2017/2018. The method was applied 

in this research was the experimental research (quantitative 

approach).  The population of this research was of second grade 

students at SMPN 1 Sikur, which consisted of eight class and the 

sampled were VIII A as experimental class, and VIII C as control 

class. The samples were chosen by using cluster random 

sampling technique with lottery. Experimental class was treated 

by using fishbowl technique, and control class was treated by 

using role-play. The technique which was used to analysis the 

                                                           
15 $]ZDQ�(IIHQGL��³7KH�(IIHFWLYHQHVV�RI�)LVKERZO�7HFKQLTXH�7RZDUGV�6WXGHQWV¶�

6HOI� (IILFDF\� LQ� 6SHDNLQJ�´� Journal of Languages and Language Teaching 5, no. 2 
(February 25, 2018): 46. 
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data was test formula. 7KH�UHVHDUFK�GDWD�IRXQG�WKDW�WKH�VWXGHQWV¶�

test scores (1,73) and t-table (1,667) from (df) were 64. Based on 

the result of the study, the correlation between self-efficacy and 

speaking was r-test (2,70) > r-table (0,320). It can be concluded 

that the use of the fishbowl technique has a positive effect on 

VWXGHQWV¶� VHOI-efficacy in speaking and has a correlation both of 

them at the second-grade students SMPN 1 Sikur in the academic 

year 2017/2018.  

Based on the research above, the similarities between the 

research above and the current research are the both of these 

researches use experimental method with quantitative approach. 

%RWK� XVH� ILVKERZO� WHFKQLTXH� DV� D�PHGLXP� WR� LPSURYH� VWXGHQWV¶�

speaking skill. Then, both researcher is conducted in the same 

level of study. However, there are some differences between the 

above research and the current study. The above research was 

conducted in Junior high school while the current research is 

conducted in Islamic boarding school.  

Considering some of the studies above, it makes researchers 

more motivated to research fishbowl techniques. researchers can 

see the results of several studies that have been successful with 

different design methods. In this study, there are differences, 
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especially in certain subjects such as giving opinions and 

arguments. So, the researcher tried to find a solution related to 

teaching speaking in class. Using the fishbowl technique can help 

and develop students' speaking skills in giving opinions and 

arguments. 

2. Theoretical Bases 

a. Speaking Ability  

1) Definition of speaking 

The most popular form of communication is speaking. 

Have Excellent speaking skills will enable us to communicate 

with others to make our ideas more understandable. Good 

communication means speaking produces several benefits for 

the dialogue organization such as achieving speaking results 

such as business and other work goals. Osborn stated that 

speaking is very important because it is an important element 

of the learning process that students can use to communicate 

from one person to another.16 In addition, with monologues 

and dialogues, students can get ideas and information 

                                                           
16Eiadeh, A., Al.Sobh, M. Al-Zoubi, & Al-.KDVDZQHK�´Improving English 

/DQJXDJH�6SHDNLQJ�6NLOOV�RI�$MORXQ�1DWLRQDO�8QLYHUVLW\�6WXGHQWV´, International Journal 
of English and Education ISSN, vol:5, July 2016, p. 2278-4012. 
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explained by the teacher and develop various kinds of 

knowledge based on their thoughts as stated in the 2006 

version of the national school curriculum (KTSP); in high 

school, students are taught English speaking skills to recognize 

new environments in order to adapt fluently and confidently. 

They can apply English in their daily life. 

McDaniel stated that several authors have researched that 

students in Japan find it difficult to speak English. In the four 

English skills, speaking and speaking skills consist of two 

important productive skills to improve in developing 

effectiveness English learning. Listening and reading count in 

the two language learning skills. Brown also said that the 

curriculum in any country, including Indonesia, requires 

students to interact in English.  

Although it is not comfortable in this country to apply 

English as one of the important things in learning, teachers can 

create new methods, strategies and techniques to understand it. 

Because these factors challenge them, they tend to be silent 

when they invite students to engage in English in class. 

Students are less motivated to speak English. These problems 

can be related to student factors and teaching strategies used 
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by teachers in presenting subject matter teacher-centred 

content.  

Tutyandary also added that this technique failed to make 

students feel low on motivation and made them bored in 

learning in class. The next cause is the lack of students' desire 

to try English as a second language in everyday life. This 

means that several aspects can affect students' speaking skills 

such as a source of interest in teaching English. According to 

Suchdeva, teaching English as in the curriculum has referred 

to several aspects needed to encourage students' abilities.17 

This means students need support to change their thinking and 

put English as an important thing for practice, usually to 

deliver speech by word of mouth; therefore, students still face 

relatively easy to express their ideas orally in English.18 

Based on the previous research above, the researcher 

concluded that speaking is very important to communicate 

with other people. It is used as a medium to show ideas and 

share information, thoughts, and feelings. Speaking can be 

                                                           
17 S. +XVVDLQ�� ³7HDFKLQJ� VSHDNLQJ� VNLOOV� LQ� FRPPXQLFDWLRQ� FODVVURRP´� (Journal 

of Media, Journalism and Mass Communications, 2017), vol.3, hal.3, p. 14-21. 
18 Fahmi alpian ibrahin ´WKH�HIIHFWLYHQHVV�WHFKQLTXH�ILVKERZO�RQ�VWXGHQWV�VSHDNLQJ�

skill in giving opinion and argument´���VNULSVL�GHSDUWPHQW�(QJOLVK�HGXFDWLRQ�DQG�VFLHQFH�
syarif hidayatullah state Islamic university Jakarta) 2020 
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referred to as the ability to use language efficiently to convey 

meaning and obtain information in our daily activities. 

2) Purposes of speaking  

Speaking has multiple purposes, each requiring different 

skills. 

 According to Harmer, there are two main reasons why he 

encourages students to speak up during class. First, speaking 

practice allows students to practice speaking in a controlled 

environment such as a classroom. Second, students try to use 

some or all of the language they know.19 Moreover, the 

language component has been processed in the minds of 

students. The more they engage in the practice of speaking, the 

more this element becomes in their nature. That is, they will be 

able to speak fluently without having to worry. 

Moreover, the main purpose of speaking is to inform the 

ideas of the speaker to the listener. However, the purpose of 

speaking is not only limited to providing information to other 

people. Determining the purpose of speaking means that 

speaking activities must be placed to convey something to 

others following the intended purpose of the speaker 

                                                           
19 Harmer,. 2007 
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3) Elements of speaking 

Speaking has several language elements that speakers 

need to consider. This is an important way to evaluate 

language. Harmer said that if learners need to speak English 

fluently, they need to pronounce phonemes correctly, use 

unnecessary stress and intonation, and speak consistently. This 

means that there are several aspects of speaking that each 

student needs to achieve, such as pronunciation, grammar, 

vocabulary, fluency, and comprehension. These sections 

assess the speaking skills of scientists. 

a) Pronunciation 

In language learning activities, acquiring pronunciation 

is one of the most common and difficult aspects of teaching 

and learning to speak, especially for EFL students. This is 

because each student has a different background. In 

addition, the things that make pronunciation more 

problematic are the teachers focus more on developing 

students' vocabulary and grammatical structures. However, 

teachers know that the key to learning and teaching 

pronunciation to students is to distinguish the 

characteristics of sounds and focus on helping students 
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understand and overcome difficulties in pronouncing each 

word accurately and systematically.  

According to Anne and Christine, pronunciation plays 

an important role in conveying meaning because it helps 

generate ideas through the sounds used in communication. 

This means that pronunciation learning activities help 

students quickly understand the ideas being said, making 

communication smoother. Students will understand and 

know how to respond. Therefore, teachers need to be 

conscious of pronunciation during class. 

b) Grammar 

Grammar knowledge is important to enable students to 

process and produce correct language usage but some 

people don't care about grammar as long as their intent is 

conveyed. However, knowledge of grammar is essential to 

the learning process. 

c) Vocabulary  

Vocabulary is also important when teaching and 

learning to speak. If you want to get your message across, 

you need to speak the necessary vocabulary fluently. 
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Vocabulary is a collection of words that are commonly 

used by many people and also have linguistic meaning. 

d) Fluency  

Speaking is an activity aimed at speaking clearly and 

simply. With more speaking practice, students will learn to 

speak more easily and faster. We know that fluency is the 

key to speaking faster, but correcting the placement of stops 

and pauses is also important. Brown explained that fluency 

is the ability to communicate clearly, communicate 

smoothly, and maintain contact even if your 

communication skills are insufficient to understand 

something.20 Furthermore, he said also that fluency and 

accuracy are the goals of communication language 

teaching. Accuracy focuses on articulation, phonology, and 

syntax right for understudies, while fluency is the 

fundamental objective in language education. In general, 

the educator will be pointed in mastering fluency and 

accuracy to arrive at a reason for curriculum on 

understudies talking. 

                                                           
20 +XJKHV�� $��´� 7HVWLQJ� IRU� /DQJXDJH� 7HDFKHUV� 6HFRQG� (GLWLRQ´�� 8QLWHG�

Kingdom: Cambridge Language Teaching Library, 2000,p.9 
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e) Comprehension  

Hughes Arthur stated that a person understands his 

language when they understand everything both formal and 

informal discourse, not unusual from a knowledgeable local 

speaker. That is, in the context of communication, speech 

must be conveyed well by speaker A and must be conveyed 

well by speaker B. it means understanding is one of the 

important things in teaching speaking to get meaning when 

someone takes communication. In the classroom, the 

teacher can be looking for who misunderstood the 

understanding in the class their previous lessons.21 

4) Problem in speaking performance 

Speaking within the target language is not simple for 

many foreign language learners, since more than 

comprehension, learning to speak a foreign language requires 

grammatical and semantic rules. Language learners often 

encounter two kinds of difficulties in speaking, namely 

linguistic and non-linguistic matters. 

 

                                                           
21 +XJKHV�� $��´� 7HVWLQJ� IRU� /DQJXDJH� 7HDFKHUV� 6HFRQG� (GLWLRQ´�� 8QLWHG�

Kingdom: Cambridge Language Teaching Library, 2000,p.9 
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a) Linguistic problem 

Linguistics is the objective study of language structure 

(grammar), words, and phonology, among other things. 

According to Spolsky, linguistics includes vocabulary, 

grammar, and pronunciation. In addition, linguistic 

concerns are those that cause students' speaking abilities to 

deteriorate. Some linguistic concerns, such as a lack of 

grammar, vocabulary, and pronunciation, influence 

speaking. Richards stated that a few common difficulties 

for learners while speaking.22 Those issues are lack of 

vocabulary available for, poor grammar to communicate, 

and poorly in pronunciation. 

b) Non-linguistic problem 

Non-linguistic problems come from outside the 

language, but external influences come from outside the 

language or language. In addition, non-linguistic 

components, such as gestures and body language/posture, 

and facial expressions, can be used in combination with 

speech to convey messages directly. Heriansyah revealed 

                                                           
22 -�� &�� 5LFKDUGV�´ Teaching listening and speaking ³�&DPEULGJH�� &DPEULGJH�

university press, 2008, Vol. 35, No. 4 
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many non-linguistic problems related to the issue, including 

not being confident in speaking, not used to speaking in 

class, afraid of being wrong, and being ridiculed by 

classmates. 

a. Not being confident to speak; when speaking in public, 

high self-esteem is absolutely important. The high trust 

will help to master the stage and the material that is 

going to convey. 

b. Unaccustomed to speaking in class; Often, students with 

high speaking ability can control conversation in class 

situations than students with low speaking skills. 

Therefore, students with poor speaking skills will not be 

used for class interaction. 

c. Since EFL students are not native English speakers, they 

are most likely to make mistakes while speaking English 

since they are fearful of making mistakes. In reality, 

afraid is a feeling when we want to say something when 

talking to someone, but instead, we keep it because we 

are unsure whether it is right. 
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5) Teaching Speaking 

Speaking is the most important aspect of learning for 

students. Teaching speaking has become central in the English 

classroom. The goal of teaching speaking is communicative 

efficiency. It means the teachers encourage the students to 

make themselves understood and to avoid confusion in aspect 

of speaking skill like fluency, pronunciation, vocabulary and 

grammar. There are many ways to improve their speaking skill 

such as; teachers give more chance for students to 

communicate, teachers link the lesson with studenWV¶� GDLO\�

problems, teachers give materials relate on how to solve the 

problems, teachers give the students more opportunity to 

practice their speaking skill by providing more activity that put 

them into the real practice of communication. 

Brown stated that there are seven principles for designing 

speaking techniques. Those are as follows: 

a) Use techniques that cover the spectrum of learner needs, 

from language, based focus on accuracy to message-based 

on interaction, meaning, and fluency. 
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b) Provide intrinsically motivating techniques. 

c) Encourage the use of authentic language in meaningful 

contexts. 

d) Provide appropriate feedback and correction 

e) Capitalize on the natural link between speaking and 

listening. 

f) Give students opportunities to initiate oral communication. 

g) Encourage the development of speaking strategies.23 

 

The researcher concludes that the teacher can see all of 

principles for designing speaking techniques are very 

QHFHVVDU\� IRU� WKH� VWXGHQWV�� (QJOLVK� LV� LQFOXGHG� DV� VWXGHQWV¶�

need in examinations to move to the next level and graduate 

from the school, and the general requirement is the students 

can speak English for communicative purpose. 

b. The concept of fishbowl strategy 

1) Definition of fishbowl strategy 

Fishbowl is a technique that involves groups of people 

sitting in circles to SURPRWH� VWXGHQWV¶� HQJDJHPHQW� DQG�

opportunities to closely observe, take notes, and give 

                                                           
23 %URZQ�� ³Teaching by Priciples: An Interactive Approach to Language 

Pedagogy,Second Edition´��1HZ�<RUN��$�3HDUVRQ�(GXFDWLRQ�&RPSDQ\������S�����-276 
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responses. Fishbowl is a way to organize a medium-to-large 

group discussion that promotes student engagement and can be 

used to model small-group activities and discussions. 

Fishbowls have been used by group work 28 specialists and in 

counseling. Fishbowl takes its name from the way seats are 

organized with an inner circle and an outer circle. Typically, 

there are three or five seats in the inner circle with the 

remaining seats or desks forming a larger outer circle. Not all 

classroom arrangements allow for the creation of a distinct 

inner and outer circle, but seats or tables can be arranged in a 

similar pattern with a table or small group of chairs more or 

less in the middle of the room and other students facing this 

group.24 

According to the definitions, it can be concluded that 

Fishbowl is a technique that facilitates the students to talk 

about a certain topic and allows them to have opportunities to 

listen and respond by asking and answering questions orally. 

There are two distinct groups with different activities. The 

students in the inner circle give their opinions on the story 

                                                           
24 Y. Beguin, ³Prediction of response and other improvements on the limitations 

of recombinant human erythropoietin therapy in anemic cancer 
patients. +DHPDWRORJLFD´ 2002, 87(11),p.1209-1221 
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while the students in the outer circle actively observe them. A 

creative teacher usually uses a lot of techniques in teaching to 

help her in delivering a message while teaching. The teacher 

believes that it is better to use an appropriate technique to 

DWWUDFW�WKH�VWXGHQWV¶�DWWHQWLRQ�DQG�WR�PDNH�WKHP�XQGHUVWDQG�WKH�

material easier. One of the kinds of techniques is the fishbowl 

technique. The fLVKERZO� WHFKQLTXH� LV� UHODWHG� WR� WKH� VWXGHQWV¶�

discussion in a circle. This technique can help students in 

building their confidence to speak more because they will be 

placed in equal conditions, so there will not be a high-level 

student or low-level student. 

2) Component of fishbowl 

The implementation of a fishbowl in the teaching and 

learning process involves four components. They are deep 

listening, critical thinking, critical questioning, and thoughtful 

responses.25 

a) Deep listening 

There are two groups in the fishbowl, the inner circle 

group and the outer circle group. The students in the outer 

circle listen deeply to each statement produced by the 

                                                           
25 Ibid,. hlm.68 



34 
 

students in the inner circle. They fully give attention to the 

inner circle group while they are talking about a certain 

topic. They highlight the important points that can be used 

in giving a response. They take notes and write down some 

points to be asked or suggested. When the students in the 

outer circle give comments, the students in the inner circle 

pay attention so that there will be effective communication 

among the students. 

b) Critical thinking 

The two students in the inner circle are given time to 

think before presenting their ideas. The students in the inner 

circle construct their ideas of good statements. They are not 

allowed to express their opinions to students in the outer 

circle. In addition, students in the outer circle consider 

some of the points they have listened to and note down to 

make responses. They provide questions, suggestions, or 

clarifications that can help students in the inner circle when 

they get into trouble by raising their hands. 

c) Critical questioning 

Conversation occurs at the critical question stage. After 

students in the inner circle produce some statements that are 
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listened to and recorded by students in the outer circle, 

there must be a question, and answer session between them. 

If a statement is unclear, they can ask for clarification or 

questions. If there are statements that are not clear, students 

in the outer circle may ask for clarification or if there are 

errors, they are allowed to provide corrections. In this 

section, students also learn turn-talking to have effective 

communication. 

d) Thoughtful response 

The concept of thoughtful response is to observe, 

discover, or analyze the thought processes of other groups. 

First, students in the outer circle while students in the inner 

circle think to generate ideas based on pictures. Both 

students need to find and record some of the points used to 

respond to each other. In addition, they analyze notes by 

compiling questions, suggestions, or corrections. 

3) The Strength and Weakness of Fishbowl Method 

a) The Strength of Fishbowl Method 

According to Clifford, fishbowl method will directly 

engage students to resolve conflicts and problem. When the 

students sit in a circle, they experience a stronger sense of 
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community. Every student in the circle share responsibility, 

build community, respond effectively to challenging 

behavior and circumstances for its functioning.26 Moreover, 

Anderson in Smart said that there are several strengths of 

the fishbowl method such as; providing an opportunity for 

the students to participate actively, promoting WKH�VWXGHQWV¶�

interpersonal effectively, to pushing students to conduct 

research from their opinions on topics relevant to the course 

as well as their professional life. Besides, the structure of 

the fishbowl method provides a systematic way to identify, 

examine, and teach the students about their specific 

interpersonal communication behaviors and social 

responsibility.27 

b) The weaknesses of the Fishbowl Method 

The teachers need much time to prepare the Fishbowl 

method including organizing groups (inner and outer circle) 

and the teacher must keep time to handle it. 

                                                           
26 &OLIIRUG�� �³Teaching Restorative Practices with Classroom Circles´�� 6DQ�

Fransisco: San fransisco United School District 2010). p. 52 
27Anderson, ³%XVLQHVV� &RPPXQLFDWLRQ� 4XDUWHUO\�� 'HYHORSLQJ� (IIHFWLYHQHVV�

Interpersonal Communication and Discussion Skills. Journal Association for Business 
Communication, 2006´��9RO���9 No. 3, p.227 
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Based on the explanation above, the researcher inferred 

that through the fishbowl method, students gave the 

motivation to speak actively by sharing their opinions, 

solving their problems, and participating in communicating 

with each other. The weakness of the fishbowl method is 

that to apply the fishbowl method the maximal preparation 

is provided including management of time and managing 

the students in their group. 

4) Function of fishbowl 

Coverdell points out two functions of the fishbowl 

technique. These functions are: 

a) Fishbowl as a structured brainstorming 

The fishbowl as a structured brainstorming session 

occurs when some chairs are placed inside the larger circle. 

This means that the student who has something to say about 

the topic under discussion sits in the middle. Anyone sitting 

in the aquarium can make comments, offer information, 

respond to others in the middle, or ask questions. When 

someone from the outer circle had a point to make, he 

patted the shoulder of someone in the middle and took that 

person's seat. There are several rules that teachers and 
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students must pay attention to before doing fishbowl 

techniques such as brainstorming Coverdell.28 

b) Fishbowl as a group activity 

Fishbowl for structured observation of the group 

process means that students in the fishbowl technique are 

given specific tasks to work on, while other students 

outside the fishbowl act as observers of the group process. 

The inner group does their work together, and the outer 

group is asked to record important statements made by 

students in the inner circle. 

The teacher's rule in this activity is as a teacher. It 

means that the teacher gives the group inside and outside 

the task that needs to be completed. The teacher asks the 

inner group to work on it first while the outer group 

observes each point generated. In addition, they also 

observe the way the group generates their thoughts. At the 

end of the lesson, the teacher helps a group of students in 

leadership. Coverdell says that from this technique, they 

                                                           
28 $PHOLD�� ³7KH�8VH� RI�)LVKERZO� 6WUDWHJ\� WRZDUG� WKH� ,PSURYHPHQW� RI� 6WXGHQWV¶�

6SHDNLQJ� 6NLOO� DW� WKH� 6HFRQG� *UDGH� 6WXGHQWV� RI� 0$� '',� SDWWRMR� 6RSSHQJ´ (Doctoral 
dissertation, Universitas Islam Negeri Alauddin Makassar),2017 
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learn how to respond to and respect someone who is 

speaking. Students must be able to give appropriate 

responses and turn to speak.29 

5) Teaching Speaking Using Fishbowl Method 

According to Wood, the steps of the fishbowl method, are 

as follows: 

a) The teacher arranges the room in a fishbowl. The form of 

the fishbowl method is the inner and outer circle of 

students. It is often assigned a text (a section of a textbook 

or book, a poem, an article, or a video) to be read or viewed 

before the discussion. 

b) The teacher can generate a set of questions about the issues 

or the topic by speaking skills on slips of paper. Before 

that, the teacher explains the Fishbowl process, the 

objective and the issue or the topic will be discussed. 

c) The students (four or five students) sit in the inner circle 

and begin a discussion using the question, only these 

students can talk. 

                                                           
29 5L]NL� DPDOLD� V� �³the use of fishbowl strategy toward the improvement of the 

second-grade students speaking skill at MA DDI potojo soppeng´������ 
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d) The outer circle must always be observed silently. The 

outer circle can prepare questions and comments to the 

inner circle. If the students in the outer circle want to say 

something, he or she must get up, tap one of the students in 

the inner circle on the shoulder, and take his or her place 

e) Finally, the teacher open the floor for debriefing (review 

key points, interesting comments, and WKH�JURXSV¶�feelings. 

The students are allowed to develop their conclusions 

freely.30 

B. Research Hypothesis 

The hypothesis is a temporary answer to a research question that is 

temporary to a research problem whose truth is still weak, so it must be 

tested empirically. The research hypothesis is a temporary answer to a 

problem that will be sought for a solution through research. Based on 

the description above, the hypothesis in the study is as follows: 

1. Null hypothesis (H0) 

The null hypothesis of this study is: that using visual-picture 

does not have any significant effect on the second-grade students of 

Mts Maraqittalimat Tembeng Puntik. 

                                                           
30 :RRG�� ³Fostering Engaging and Active Discussion in Middle School 

Classrooms´�� 0LGGOH� 6FKRRO� -RXUQDO� 8QLYHUVLW\� RI� 1RUWK� &DUROLQD at Charlotte, 
September 2007, p. 55. 
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2. Alternative Hypothesis (Ha) 

The alternative hypothesis of this study is that using visual-

picture significantly affects second-grade students of Mts 

Maraqittalimat Tembeng Puntik. 
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CHAPTER III 
RESEARCH METHOD 

A. Approach and Type of Research 

1. Approach  

To collect the data, the researcher employs an experimental 

study with study a quantitative method. Juliansyah claims that the 

quantitative approach is a research technique used to examine 

certain hypotheses by analyzing the correlation between 

variables.31 As a result, it also reflected statistical and numerical 

data to collect and analyze the data methodically, the researcher 

would also be permitted to test a hypothesis. 

2. Type of Research 

The researcher adopts a quasi-experimental design with a 

control group in this investigation. Quasi-experimental testing with 

a control group time series design is stated by Juliansyah.32 This 

study tries to pinpoint the impact of the fishbowl strategy on 

students' speaking skills. The benefit of this research was more fun 

for pupils to express themselves in speaking skills. 

                                                           
31 Juliansyah Noor, ³0HWRGRORJL� 3HQHOLWLDQ´ (Jakarta: PT Fajar Interpratama 

Mandiri, 2012).p.112 
32 Juliansyah Noor, ³0HWRGRORJL�3HQHOLWLDQ�´ 
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B. Population and Sample 

1. Population 

The population of individuals to participate in the study. 

Fraenkel and Wallen state, that the population is the subject matter 

of the study and the group for which the researcher hopes to 

generalize the findings.33 The population for this study consists of 

two classes of second grades from Mts Maraqittalimat in the 

academic year 2023/2024. 

2. Sample 

Fraenkel and Wallen state that, the sample is the population 

from which data is gathered.34 Students in the VIII A and VIII B 

class of the second grade at Mts Maraqittalimat Tembeng Puntik 

make up the sample population study. 54 students make up the 

entire sample. 

C. Setting and Time of Research 

This study was conducted in Mts Maraqittalimat Tembeng 

Puntik, which is located in Wanasaba, East Lombok, West Nusa 

Tenggara. This study focused on the second-grade students of Mts 

Maraqittalimat Tembeng Puntik. Then it contains five meetings; pre-

                                                           
33 Norman E. Wallen & Hallen H. Hyun Jack R. Fraenkel, "How to Design and 

(YDOXDWH�5HVHDUFK�LQ�(GXFDWLRQ´, 8th ed. (McGraw-Hill, 2012). 
34 Jack R. Fraenkel, "+RZ�WR�'HVLJQ�DQG�(YDOXDWH�5HVHDUFK�LQ�(GXFDWLRQ´. 
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test in one meeting, treatment in three meetings, and post-test in one 

meeting. 

D. Variables of Research 

There were two variables an independent variable and a 

dependent variable according to the study "The Effectiveness of 

Fishbowl strategy on The Second Grade Students' Speaking Skill at 

Mts Maraqittalimat Tembeng Puntik" The dependent variable was 

expected to have an impact on the dependent variable. The 

independent variable is Fishbowl strategy, and the dependent variable 

is speaking skills, as indicated by the title.  

E. Design of Research 

In this study, the researcher used a quasi-experimental control 

group time series design to examine hypotheses that had a significant 

effect on the study.  

Experiment A O1 X O2 

Control B O1 - O2 
 

Then the researcher used quasi-experimental as a control group 

by following the diagram of Dawson:      

O1= Pre-test 

X = Treatment 
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O2= Post-test.35 

To acquire the data by using a control group, the researcher uses 

this design to assess the impact of the pre-test and post-test. Student's 

performance on the pre-test and post-test determined if the outcome 

was favorable. In this design two groups of participants (VIII A and 

VIII B) were used, which were selected without random assignment, 

or observation over time, and only the experimental group will give 

treatment. 

F. Instrument of Research 

Furthermore, the writer gave an interview as secondary data. At 

the end of the learning activity, this interview was offered only to the 

experimental class students, who were also treated with the Fishbowl 

technique. This activity was done to know the response of students 

about learning, giving opinions and arguments by using the Fishbowl 

technique.  

The research was performed using an oral test as the instrument. 

There are two aspects of the test: a pre-test and a post-test. The test is 

the same for both classes, experimental and controlled, but the topics 

are different.  

                                                           
35 Dawson and Thomas E., ´$� 3ULPHU� ([SHULPHQWDO� DQG�4XDVL-Experimental 

Design" (Austin: TX, 1997). 
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In the pre-test, the researcher made a slide of the presentation 

consisting of questions about foods. Each student chose one paper on 

tourism from the fishbowl, and there is writing in the paper, and the 

researcher asked students' opinions and perceptions about the topic 

above. For example, "the most favorite tourism in Indonesia that 

students have visited." Furthermore, the students prepare to choose 

the paper in 1-2 minutes. The students must give opinions and 

arguments based on the topic above. So, the researcher recorded 

students' opinions and arguments. Moreover, it is rules are also used in 

the post-test.  

'XULQJ�WKH�WHVW��WKH�UHVHDUFKHU�UHFRUGHG�VWXGHQWV¶�VSHDNLQJ�DELOLW\��

The researcher inputted the students' oral presentation scores based on 

the student's performance and based on the researcher's rubric. David 

P. Harris said that to measure the level of progress of students, the 

researchers used five oral proficiency standards derived from the 

scoring scale.  

G. The Procedure for Collecting the Data 

To gather information on how using tests affects students' 

speaking skills, tests are used during the data collection process. To 

determine the students' speaking skills scores, the researcher performs 

a pre-test and post-test. The purpose of the test is to compare students' 
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skills before and after using the fishbowl strategy. Before treatment at 

the start of the meeting, a pre-test was administered. After the pre-test, 

the treatment continued for an additional four meetings. The post-test 

was administered following the treatment, in the meantime. The pre-

test and post-test results will be compared. Finally, the effectiveness of 

the fishbowl strategy on some data for students speaking skills. 

To develop students' speaking skills based on their knowledge and 

experience, researchers will utilize a description of an object in this 

study. It could help students develop their capacity to accurately 

explain something. The following are the tests that were used in data 

collection: 

Table 3.1 

7KH�6WXGHQWV¶�7HVW�IRU�'DWD�&ROOHFWLRQ 

1st meeting The researcher applied a pre-test in the 
experimental class & control class 

2nd meeting The treatment used Fishbowl in the 
experimental class 

3rd meeting The treatment used Fishbowl in the 
experimental class 

4th meeting The treatment used Fishbowl in the 
experimental class 

5th meeting The researcher applied a post-test in the 
experimental class & control class 
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H. Data Analysis Technique 

1. Descriptive Statistics 

To collect the data for this study, the researcher used a 

quantitative approach. Numerous factors could be used to describe 

speaking skills statistics. Jonatan asserts that there were five 

factors to consider: grammar, fluency, vocabulary, comprehension, 

and pronunciation. Following the application of the pre-test and the 

post-test, the table shows students' score consistency with those 

features. Additionally, it will determine whether or not seeing 

fishbowl strategy influences pupils' speaking skills. 

Table 3.2 
Students' Rubric Speaking skills Score36 

 

No. Students 
Aspects 

Total Score 
G F V C P 

1.         
2.         

 

Note: 
 
G  : Grammar 
F  : Fluency 
V  : Vocabulary 
C  : Comprehension 
P  : Pronunciation  

                                                           
36 Jonathan Trace, Valerie Meier, Garriet Janssen, ³,�&DQ�6HH�7KDW´��'HYHORSLQJ�

Shared Rubric Category Interpretation Through Score Negotiation. (Academia: 
$FFHOHUDWLQJ�WKH�:RUOG¶V�5HVHDUFK�������� 
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2. Inferential Statistics 

a. Normality Test 

A normality test was performed to assess whether or not 

the data are drawn from a population with a normally 

distributed population. The normality of the data can be tested 

using some methods, such as the normal probability paper, the 

chi-square test, the Liliefors test, the Kolmogorov-Smirnov 

approach, and SPSS.37 The steps to normality test are: 

1) Open the SPSS file of the entered data. 

2) Click Analyze>>Descriptive Statistics>>Explore on the 

top menu. 

3) In the Explore dialogue box, fill in the dependent list with 

the variable to be tested for normality test (pre-test score, 

post-test score) by either drag-and-dropping or using the 

button. 

4) Then, fill in the factor list with the sample groups 

(control, experimental) to see if it is normally distributed 

in each group or class by either drag-and-dropping or 

using the button. 

5) Click plots, then checklist>normality plot with test, 

histograms, and power estimation. 

6) Click Continue and OK to see the normality test result 

 
 

                                                           
37 Juliansyah Noor, ³0HWRGRORJL�3HQHOLWLDQ�´ 
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b. Homogeneity Test 

Homogeneity tests are performed to determine whether 

the types of populations are similar. Therefore, the hypothesis 

can be tested by a t-test. Normality and homogeneity tests 

were implemented for pre-test and post-test results. The results 

of data analysis are obtained by Sujana's formula: 

 തܺ= (σ௫
௡

 ) 

തܺ= (Mean) 

x = (Individual Score) 

n = (Number of Students).38 

After receiving pretest results, researchers determine 

whether students' reading comprehension scores have 

improved. The researcher applied the following formula:  

P = (୷ଵି୷
୷
ሻ x100% 

P: (percentage of students' improvement) 

y: (pre-test result) 

y1: (post-test).  

Researchers use t-tests to determine whether pretest and 

posttest results are statistically significant. According to 

                                                           
38Sudjana�´0HWRGH�6WDWLVWLND´���%DQGXQJ��37��7DUVLWR������¶���S���� 
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Hartono, the T-test is a statistical test used to determine 

whether there is a significant difference between two samples 

of the means of two variables.39 

c. Hypothesis Testing 

The process of testing a hypothesis in this subject requires 

demonstrating the veracity of previously formed hypotheses. 

Using SPSS version 23 and an independent sample test, the 

researcher tested the hypothesis. The pre-test and post-test 

were the two sets of data that the researcher obtained, and the 

independent sample test will use to compare their averages. 

The purpose of the test was to determine whether two sets of 

data are comparable, and the reason why the independent 

sample test is used is that the variables were collected data 

under various conditions for each variable while the data were 

collected for the same correspondence.  

A significant difference between the initial and end 

variables is indicated by a significant value (2-tailed) < 0.05. 

This has a big impact on how differently each variable is 

treated. There is no statistically significant difference between 

the original variable, as indicated by the significance value (2-

                                                           
39Hartono,  ³Statistik Untuk Penelitian. Yogyakarta: Pustaka pelajar. 2011.p.178.  
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tailed) > 0.05. This demonstrates that the different treatments 

given to each variable have no discernible impact. 

I. Validity and Reliability 

1. Validity  

Validity is an instrument to measure the accuracy of the 

research. The instrument of this study was constructed validity. 

Construct validity refers to whether you can draw inferences about 

test scores related to the concept being studied.40 In addition, the 

researcher has consulted the English Department lecturers in UIN 

Mataram to prove that all items was valid. 

2. Reliability  

Reliability is one of the tests that is used to prevent plagiarism. 

The meaning of estimating reliability is different. Kimberlin and 

Winterstein said WKH�WHVW�GHYHORSHU�KDV�D�UHVSRQVLELOLW\�WR�³LGHQWLI\�

the sources of measurement error that would be most detrimental 

to useful score interpretation and design a reliability study that 

permits such error to occur so that their effect FDQ�EH�DVVHVVHG´�41 

This study uses Cronbach's alpha as the instrument test. It is a 

                                                           
40Roberta Heale and Alison Twycross�´9DOLGLW\� DQd Reliability in Quantitative 

6WXGLHV´� Evidence-Based Nursing 18 (3), 66-67, 2015.  
41Carole L Kimberlin and Almut G Winterstein�´9DOLGLW\� DQG� 5HOLDELOLW\� RI�

0HDVXUHPHQW� ,QVWUXPHQWV� 8VHG� LQ� 5HVHDUFK´� American Journal of  Health-Syistem 
Pharmacy 65 (23), 2276-2284, 2008.  
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function of the average intercorrelations of the items and the 

number of items in the scale.42 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

                                                           
42Ibid  
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CHAPTER IV 

FINDING AND DISCUSSION 
 

In this chapter, the researcher will discuss the pre-test and post-test 

data. Data were collected from pre-test and post-test of students in both 

classes. experimental and control classes. The experimental and control 

classes were taught differently. In the experimental class, students were 

taught the fishbowl strategy, whereas in the control class,  students were 

taught without the fishbowl strategy. To examine the impact of the 

fishbowl strategy on speaking ability, data were collected using tests as the 

primary means. Data were collected from pretest and post-test results 

administered at the beginning and end of the meeting. 

A. Research Findings 

1. Data Descriptions 

The test is the main instrument of the research. There were two 

test results from the experimental class and the control class. As 

follows: 

a. 6WXGHQWV¶�6FRUHV�RI�([SHULPHQWDO�&ODVV�� 

The experimental class in this research was students of 

class VIII A at Mts Maraqittalimat. There are 27 students in this 

class; 15 of them were female students, and 12 of them are male 
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students. The pre-test was given to this class was a descriptive 

essay. The pre-WHVW� ZDV� GRQH� LQ� RUGHU� WR� VHH� WKH� VWXGHQWV¶�

speaking score before they were taught by Fishbowl Strategy. 

After the data was obtained from pre-test, the treatments for the 

experimental class were conducted by using Fishbowl Strategy. 

Pre-test and post-test in this study can be seen as follows: 

Table 4.1 

6WXGHQWV¶�Scores of Experimental Class 

No. Students 
Experiment Class Gained 

Score Pre-Test Post-Test 
1. S-1 56 84 28 
2. S-2 52 72 20 
3. S-3 56 76 20 
4. S-4 52 80 28 
5. S-5 48 68 20 
6. S-6 60 92 32 
7. S-7 56 76 20 
8. S-8 64 84 20 
9. S-9 60 72 12 
10. S-10 52 72 20 
11. S-11 44 80 36 
12. S-12 60 80 20 
13. S-13 44 68 24 
14. S-14 48 72 24 
15. S-15 52 80 38 
16. S-16 52 68 14 
17. S-17 48 72 24 
18. S-18 40 56 16 
19. S-19 52 60 8 
20. S-20 44 44 0 
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21. S-21 52 52 0 
22. S-22 52 52 0 
23. S-23 48 48 0 
24. S-24 32 56 24 
25. S-25 40 48 8 
26. S-26 48 64 24 
27. S-27 36 64 32 

� 1.348 1.840 512 
Mean 49.93 68.15 18.96 

Minimum Score 32 44 0 
Maximum Score 64 92 38 

 

Based on the table above, the highest score after the test 

was 90 points and the lowest score was 60 points. Researchers 

used short stories to teach students reading comprehension, 

which was demonstrated by improved post-test section scores. 

The following formula was used to calculate the mean of the 

pre-test and post-test 

 

 

 

 

 

The mean pre-test score was 49.93 and the mean post-test 

score was 68.15. It was clear that the students' performance 

Post-test: 

തܺ=σ௫
௡

  

തܺ =ଵ଼ସ଴
ଶ଻

 

തܺ = 68.15 

Pre-test: 

തܺ=σ௫
௡

  

തܺ =ଵଷସ଼
ଶ଻

 

തܺ = 49.93 



57 
 

improved after receiving treatment. Finally, the  percentage gain 

was calculated using the following formula: 

P = ௬ଵି௬
௬

 x100% 

P =଺଼ǤଵହିସଽǤଽଷ
ସଽǤଽଷ

 X 100% 

P =ଵ଼Ǥଶଶ
ସଽǤଽଷ

 X 100% 

P = 36.5% 

 

Based on the result above, the VWXGHQW¶V score in speaking 

after implementing the Fishbowl Strategy was improved. The 

pre-test mean score was 49.93 and the post-test mean score was 

68.15 The percentage of enhancement was 36.5%.  

b. 6WXGHQWV¶�6FRUH�RI�&RQWURO�&ODVV 

In the control class, 27 students of class VIII B from Mt 

Malakittarimat submitted. Of these, 15 were female students 

and 12  were male students. The pre-test for this class was to 

teach discussion and recognition. Before teaching the fishbowl 

strategy, a pre-test was conducted to see the students' speaking 

performance. After the data was obtained from the pre-test, the 

treatments for the experimental class were conducted by using 

the Fishbowl Strategy. After completing the teaching and 
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learning process, the management class also had to conduct a 

post-test similar to the experimental class. For the detailed score 

result, it can be seen bellow: 

Table 4.2 
6WXGHQWV¶�6FRUHs of Control Class 

 

No Students 
Control Class Gained 

Score Pre-Test Post-Test 
1. S-1 48 40 -8 
2. S-2 52 52 0 
3. S-3 52 56 4 
4. S-4 48 48 0 
5. S-5 40 44 4 
6. S-6 60 56 -4 
7. S-7 52 52 0 
8. S-8 48 48 0 
9. S-9 28 36 -12 
10. S-10 40 40 0 
11. S-11 48 56 -12 
12. S-12 36 52 -16 
13. S-13 44 40 -4 
14. S-14 56 52 -4 
15. S-15 52 52 0 
16. S-16 64 76 -12 
17. S-17 52 32 -20 
18. S-18 48 48 0 
19. S-19 52 52 0 
20. S-20 44 40 -4 
21. S-21 52 52 0 
22. S-22 48 48 0 
23. S-23 56 64 -12 
24. S-24 52 52 0 
25. S-25 52 60 -8 
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26. S-26 44 40 -4 
27. S-27 36 36 0 

� 1.304 1324 -112 
Mean 48.30 49.04 4.15 

Minimum 
Score 

28 32 -20 

Maximum 
Score 

64 64 4 

 

Based on the control class score above, the data was 

known that the mean data of the pre-test was 48.30 with the 

highest score was 64 and the lowest score was 28. Meanwhile, 

the mean of the post-test relatively ascended with a 49.04 mean 

score which is for the highest score was 64, and 32 as the lowest 

score, and the gain score was 112 in this class.  To calculate the 

mean score of the pre-test and post-test, the following formula 

was used: 

 

 

 

 

 

 

Pre-test:  

തܺ=σ௫
௡

  

തܺ =ଵଷ଴ସ
ଶ଻

 

തܺ = 48.30 

Post-test: 

തܺ=σ௫
௡

  

തܺ =ଵଷଶସ
ଶ଻

 

തܺ = 49.04 
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The mean pretest score was 48.30 and the mean posttest 

score was 49.04.  It was obvious even without treatment. 

Finally, the percentage gain was calculated using the following 

formula: 

P = ௬ଵି௬
௬

 x100% 

P =ସଽǤ଴ସିସ଼Ǥଷ଴
ସ଼Ǥଷ଴

 X 100% 

P = ଴ǡ଻ସ
ସ଼Ǥଷ଴

 X 100% 

P = 1.54% 

 

Table 4.3  
3HUFHQWDJH�RI�VWXGHQWV¶�VFRUH 

Activities 
Total 
score 

Mean 
score 

Success percentage 

Pre-test in 
experimental 

class 
1.348 49.93 0% 

Post-test in 
Experimental 

class 
1.840 68.15 36.5% 

Pre-test in 
control class 

1.304 48.30 0% 

Post-test in 
control class 

1.324 49.04 1.54% 

 

In conclusion, the results show that the fishbowl strategy 

was effective in increasing VWXGHQWV¶� VSHDNLQJ� VNLOO� EHIRUH�

giving treatment in an experimental class show that the mean 
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VFRUH� RI� VWXGHQWV¶� pre-tests was 49.93, and the mean score of 

VWXGHQWV¶� pre-tests in the control class was 48.30. Then, after 

giving treatment and applying the fishbowl strategy the 

VWXGHQWV¶� VFRUH�RI�SRVW-test was 68.15 while the mean score of 

VWXGHQWV¶�SRVW-test in the control class was 49.04. from the result 

above we can conclude that showed fishbowl strategy was 

effective in developing the second-JUDGH� VWXGHQWV¶� VSHDNLQJ�

skill at Mts Maraqittalimat Tembeng Putik.  

c. Overview of the Data Result 

Table 4.1 shows the various results obtained in the pre-test 

and post-test of the experimental class. On the other hand, the 

post-test results showed differences from the pre-test results. 

The range of mean scores from pre-test to post-test was found to 

be 18.22. 

Table 4.2 shows the different results obtained in the pre-

test and post-test for the control class. On the other hand, the 

post-test results showed differences from the pre-test results. 

The value of the difference between the pre-test and the post-

test was 0.74, indicating that the posttest was higher than the 

pretest. 
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The data results presented in the descriptive statistics 

above were compared to find a general explanation of the 

results between the experimental and control classes and then 

used to look at the progress of each class. This can be seen from 

the following diagram:  

Figure 4.1 
Overview Both of Classes Score Progress 

 

 

 

 

 

 

 

 

 

Based on the chart shows the progress from the pre-test to 

the post-test. It is noted that the post-test results for the 

experimental class increased significantly to 68.15 points 

compared to his 49.93 points in the pre-test. Even in the control 

class, scores increased before and after the test. It was 48.30 to 

49.04. The experimental and control classes achieved 

improvement, but the control class was not as high as the 
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experimental class. The average results achieved were found to 

be significantly different (18.96 > 4.15). In the experimental 

class, the fishbowl technique was used as a treatment, while in 

the control class, a traditional teaching approach was used.  In 

conclusion, the fishbowl method helps students improve their 

speaking skills in expressing their opinions and arguments. 

2. Data Analysis 

a. Normality Test 

To calculate the normality of a test, in this case, we check 

whether the data in the two classes are normally distributed. The 

author used Komogurov-Smirnov. He used SPSS to analyze the 

data. The result can be seen as follows: 

Table 4.4 
Normality Test Result of Pre-Test and Post-Test 

 in Experimental Class and Control Class 
Tests of Normality 

 
Test 

Kolmogorov-Smirnova Shapiro-Wilk 
Classes Statistic df Sig. Statistic df Sig. 

Experimen
tal 
 
 

Control 

Pre-test .164 27 .061 .962 27 .402 
Post-
test .138 27 .199 .961 27 .387 

Pre-test .188 27 .015 .941 27 .126 
Post-
test .156 27 .092 .940 27 .122 
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b. Lilliefors Significance Correction 

The result showed that the normality significance of the 

pre-test in the experimental class was 0.061 and 0.015 in the 

control class. Both significance results in the pre-test proved 

that the data were normally distributed because the significance 

was above Į �����������!�����������!�������Meanwhile, in the 

post-test, the significance for the experimental class was 0.199, 

and for the control class was 0.092. The results also proved that 

the significance results in the pretest proved that the data were 

normall\� GLVWULEXWHG� DV� WKH� VLJQLILFDQFH� H[FHHGHG� Į�  � �����

(0.199 > 0.05; 0.092 > 0.05). 

c. Homogeneity Test 

After the normality test, the researcher performed a 

homogeneity test to test the similarity of the samples in both 

classes. The authors calculated the homogeneity test using the 

Levene statistic. The result was:  

Table 4.5 
Homogeneity Test 

Test of Homogeneity of Variances 

 Levene 
Statistic df1 df2 Sig. 

Pre-test .027 1 52 .869 
Post-test 3.854 1 52 .055 

 



65 
 

The result of the homogeneity test was 0.869 for both 

classes, indicating that the significance of the data was higher 

WKDQ�Į� ������ �������!��������)XUWKHUPRUH�� WKH� VLJQLILFDQFH�RI�

the data is also KLJKHU�WKDQ�Į� ������������!�������VR�WKH�UHVXOW�

of the post hoc test for both classes was 0.055. The results of the 

data allowed the authors to conclude that both classes are 

homogeneous. 

After finishing the normality and homogeneity test, the 

data was calculated by using a t-test to figure out the effect of 

the )LVKERZO� 6WUDWHJ\� RQ� VWXGHQWV¶� VSHDNLQJ� VNLOO� LQ� the 

H[SHULPHQWDO� FODVV� DQG� VWXGHQWV¶� VSHDNLQJ� VNLOO� LQ the control 

class in this case without given treatment. The data was from 

the mean score of the post-test experimental and control class. 

The standard significance was 0.05, the result of the hypothesis 

test using SPSS 23 could be presented as follows: 
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Table 4.6 

Independent Samples Test 

  

Levene's 
Test for 

Equality of 
Variances 

t-test for Equality of Means 

F Sig. T Df 

Sig. 
(2-

taile
d) 

Mean 
Differ
ence 

Std. 
Error 
Differ
ence 

95% 
Confidence 

Interval of the 
Difference 

Lower Upper 

Pre-
test 

Equal 
varianc
es 
assume
d 

1.08
1 

0.30
3 

-0.315 52 
0.75

4 
-0.74 2.354 -5.464 3.982 

Equal 
varianc
es not 
assume
d 

    -0.315 49.78 
0.75

4 
-0.74 2.354 -5.469 3.987 

Post-
test 

Equal 
varianc
es 
assume
d 

3,85
4 

,055 6,484 52 000 
19,40

7 
2,993 

13,40
1 

25,41
3 

Equal 
varianc
es not 
assume
d 

  
6,484 

47,23
1 

000 
19,40

7 
2,993 

13,38
7 

25,42
8 
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In table 4.5, Shows the results of a T-test analysis of the pre- 

and post-test results for the experimental and control classes. It can 

be seen that this table represents the results of an independent 

sample test, T-test data analysis. 

The Independent Sample Test was used to read the result. In 

analyzing the data, the equal variances assumed were used to read 

the result because the data is homogeneous as previously 

recognized. From the table in the pre-test, the independent sample 

test shows a result of p-value or sig (2-tailed) =0.754As this 

research refers to a significance level of sigĮ � ����� ������

therefore, the p-value is higher than the significance value. 

In other words, when p-YDOXH� ���������sig Į �������VR�WKH�QXOO�

hypothesis is accepted while the alternative hypothesis is rejected. 

This proves that there is no statistical significance of the pre-test 

result between the two classes. 

The post-test score in the experimental class and control class 

after the experimental group was given a treatment with the 

Fishbowl Strategy and the control class without be given a 

treatment. In similar to the t-test result of the pre-test, the 

independent sample test resulted p-value or sig (2-tailed) = 0.000. 
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From the result, it can be concluded that the null hypothesis is 

rejected and the alternative hypothesis is accepted because the p-

value (0.000) is lower than sig Į ����� (5%). 

a. Gained Score Result 

In addition to the t-test analysis of pre-test and post-test 

scores, the gained score of pre-test and post-test results is also 

analyzed as shown in Table 4.7.  

Table 4.7 
T-test Results of Gained Score 

 

  

Levene's 
Test for 

Equality of 
Variances 

t-test for Equality of Means 

F Sig. T Df 
Sig. 
(2-

tailed) 

Mean 
Difference 

Std. Error 
Difference 

95% 
Confidence 

Interval of the 
Difference 

Lower Upper 

Results 

Equal 
variances 
assumed 

5.34 0.025 9.61 52 0 23.1 2.404 18 28 

Equal 
variances 
not 
assumed 

  9.61 41.48 0 23.1 2.404 18 28 

 

Based on table 4.6 above shows that the researcher used 

equal variances believed to be on the table to read the gained 

results on the data above and referred in the significant value of p-

value or sig Į  0.05 (2-tailed) = 0.000. From the result, it can be 
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concluded that the null hypothesis is rejected and the alternative 

hypothesis is accepted because the p-value (0.000) is less than sig 

Į  0.05 (5%). 

b. Research Hypothesis  

The next computational step was to test the hypothesis after 

performing several data analysis steps in which normality and 

homogeneity tests were performed and the data were normally and 

uniformly distributed. The researcher measured the data using t-

test to test the hypothesis. The purpose of the T-test was to confirm 

that there was a significant difference between verbal expression 

and the ability of students in the experimental and control classes 

to express their opinions and arguments. Therefore, to test the 

hypothesis of this study, the researchers used SPSS 20 and 

formulated it based on the mean scores of the experimental and 

control groups. The significance YDOXH�RU�DOSKD��Į��ZDV�GHWHUPLQHG�

using the 0.05 or 5% formula. The test results are displayed in the 

following table: 
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Table 4.8 
The result of T-Test Calculation  

Group Statistics 
 Class N Mean Std. 

Deviation 
Std. Error 

Mean 

The 
Result of 

the 
Study 

Post-Test 
Experimental 

(Fishbowl 
Technique 

27 68.15 12,62 2,429 

Post-Test Controlled 27 49.04 9,517 1,798 
 

Based on the table above, the post-test results for both the 

experimental class and the control class were presented. The 

number of students in each class was the same, 27. Additionally, 

the mean column indicated that the post-test average scores were 

obtained from the experimental and control classes. The mean 

score of the experimental class was 68.15, while the mean score of 

the control class was 49. 04. Therefore, the average score of the 

experimental class is, which is higher than the control class. Then, 

we can conclude that the fishbowl strategy on developing the 

second-grade VWXGHQWV¶� VSHDNLQJ� VNLOO� DW� PWV� PDUDTLWWDOLPDW 

tembeng putik in the academic year 2023/2024. 

B. Discussion 

In the description of the data which was taken from 27 students of 

the experimental class, Table 4.1 shows the description of the 
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experimental class score which has the mean score of VWXGHQWV¶�pre-

test 49.93 before using the Fishbowl Strategy treatment. After treating 

the fishbowl strategy as the medium of the learning process, the 

average score of the experimental class increased to 68.15. On the 

other hand, Table 4.2 shows that the average score of the control class 

in the pre-test was 48.30, which was slightly higher than the average 

score of the experimental class, and the average score of the post-test 

was 49.04, which was lower than the score achieved by the 

experimental class. Both classes performed well on the posttest. Based 

on the statistical analysis, the gain in the experimental class was 18.22 

points. From 49.93 to 68.15. In the control class, it increases by 0.79 

points. From 48:30 to 49:09. From the above statistical hypothesis, the 

authors conclude that there was a greater increase in the experimental 

class than in the control class. 

Based on the results of both classes, differences were found 

between the scores achieved by students in the pretest (experimental 

and control classes), with the average score of the control class being 

lower than that of the experimental class. In the posttest, the 

experimental and control classes outperformed the pretest. However, 

in this part, the average score of the experimental class was higher 

than that of the control class. This means that there is a significant 
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value of approximately 14.81 points. The fishbowl strategy as an 

approved medium can have a significant impact on students' speaking 

skills, as students' ratings of their speaking skills after teaching the 

fishbowl strategy as a medium are higher than before the post-test was 

distributed to students.  

Based on Table 4.5, it was also shown that the mean of the 

experimental class = 68. 15 and the mean of the control class = 49.09.  

Additionally, in Table 4.6 we see that the results are followed by sig. 

(2-tailed) 0.000. Compare this value with the table to determine 

whether using the fishbowl strategy as a medium has an impact on 

improving students' speaking skills. 

 In addition, based on the calculation of the t-test that H0 was 

rejected and Ha ZDV� DFFHSWHG� LI� S� �� Į�� +RZHYHU�� LI� S� !� Į�� +0 was 

accepted and Ha was rejected. Based on the calculation, the result of 

p was lower than Į� which was 0.000<0.05. Therefore, Ha was 

accepted and H0 was rejected. Thus, there is a significant difference 

EHWZHHQ� WKH� VWXGHQWV¶� VFRUH� LQ� VSHDNLQJ� WHVW�XVLQJ�)LVKERZO�6WUDWHJ\�

as a media and WKH� VWXGHQWV¶� VFRUH� LQ� VSHDNLQJ� WHVW� ZLWKRXW� XVLQJ�

Fishbowl Strategy as a media at second-grade students of Mts 

Maraqittalimat. 
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The result of the conclusion above is in line with previous research 

conducted by Fahmi Alfian Ibrahim (2020) who found The 

Effectiveness of the )LVKERZO�7HFKQLTXH�RQ�6WXGHQWV¶�6SHDNLQJ�Skill 

in Giving Opinions and Arguments.43 In her research, the treatment she 

did in the experimental class showed higher score post-test results 

compared to the control class. It can be seen from both pre-test and 

post-test in the experimental class and control class. The results for 

both classes showed that the mean pre-test scores were higher in the 

experimental class than in the control class. Meanwhile, the post-test 

results showed that the performance of the experimental class was 

significantly higher than that of the control class. 

Inspection of the results revealed that the two-sided Sig was p (0. 

045), whereas the Sig �Į��ZDV�������7KHUHIRUH��WKH�FDOFXODWHG�UHVXOW�RI�

the t-test was p <. Į��,Q�DGGLWLRQ��WKH�FDOFXODWHG�HIIHFW�VL]H�ZDV���������

which is at a reasonable level. The conclusion is that the use of the 

fishbowl technique is effective in influencing the English skills of 

expressing opinions and arguments. 

 It is also in line with previous research conducted by Abu Musa 

(2019) regarding Teaching and Learning Speaking Through the 

Fishbowl Technique also presented researcher results that support 

                                                           
43 )DKPL�$OILDQ�,EUDKLP�HW�DO���³7KH�(IIHFWLYHQHVV«��S����� 
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other with the results of this study.44 Although, the qualitative method, 

the results illustrated that using fishbowl technique press has a more 

significant impact than traditional media.  Furthermore, this research 

supports the previous studies that cooperative learning methods such 

as fishbowl strategy or kind of visualization are found very helpful 

and effective in teaching speaking because by using visualization, the 

students could keep more attention and increase their motivation in 

learning by presenting them facility aids in the class. In addition, this 

method can also be implemented in all subjects but it depends on 

VWXGHQWV¶� OHYHO� DQG� QHHGV� Based on the implementation, it can be 

summed up that using Fishbowl Strategy as media is effective in 

improving speaking skill for the students. 

Furthermore, it is also in line with previous research conducted by 

Azwan Efendi who found the effectiveness of the fishbowl technique 

towards students' self-efficacy in speaking.45 It can be seen from the 

results of the research data found that the VWXGHQW¶V test scores (1,73) 

and t-table (1,667) from (df) were 64. Based on the result of the study, 

the correlation between self-efficacy and speaking was r-test (2,70) > 

r-table (0,320). It can be concluded that the use of the fishbowl 

                                                           
44 $EX�0XVD��³7HDFKLQJ«��S����� 
45 $]ZDQ�(IIHQGL��³7KH�(IIHFWLYHQHVV«��S����� 
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technique KDV� D� SRVLWLYH� HIIHFW� RQ� VWXGHQWV¶� VHOI-efficacy in speaking 

and has a correlation between both of them at the second-grade 

students SMPN 1 Sikur in the academic year 2017/2018.  

Based on the final results after applying the fishbowl strategy as a 

learning medium in experimental research during the study can be 

concluded that the fishbowl strategy is effective in developing second-

JUDGH�VWXGHQWV¶�VSHDNLQJ�VNLOO�DW�0WV�0DUDTLWWDOLPDW�7HPEHQJ�3XWLN�LQ�

the academic year 2023/2024. 
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CHAPTER V 

CONCLUSION AND SUGESTION 
 

A. Conclusion 

Based on the research, it proved that the Fishbowl Strategy as a 

media has a significant effect on students in developing speaking skill 

for second-grade students of Mts Maraqittalimat. It was explained that 

the using of the Fishbowl Strategy is more effective than regular 

WHDFKLQJ�DQG� OHDUQLQJ��7KH� VWDWLVWLFDO�K\SRWKHVLV� LV� WKDW� LI�Į� ��������

Ha is accepted and Ho is rejected. Signature 2 tails. Independent 

samples t-test results are presented with p-value (two-tailed) = 0.000 

for post hoc tests and 0.000 for acquired values. Since the p-value 

REWDLQHG�LV�OHVV�WKDQ�VLJĮ ������������WKH�QXOO�K\SRWKHVLV��+R��RI�WKH�

study is rejected and the alternative hypothesis (Ha) is accepted. 

Moreover, the mean score of the experimental class is higher than the 

mean of the control class. It indirectly explained that the effect of the 

Fishbowl Strategy as a media is significant and positive to the learning 

process in the class, especially speaking skill. 

In summary, the study showed that the effect of the fishbowl 

strategy as a medium in the 2022/2023 academic year was 

significantly positive on the learning process of speaking skills of 

second graders in Mount Malakittalimat. 
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B. Suggestion 

The research found that the using of Fishbowl Strategy is 

effective on studenWV¶� VSHDNLQJ� VNLOO with the strengths and 

weaknesses. Therefore, the researcher would like to give the 

suggestions that hopefully useful for students, teachers and other 

researchers who are dedicated their research in speaking skill by using 

Fishbowl Strategy as media. Some suggestions that may be important 

to be considered are: 

1. For English Teachers 

As teachers, we wanted to be more creative and engaging in 

order to stimulate our students' interest in learning English, 

especially speaking skills.Using visual aids like the fishbowl 

strategy can help you capture your students' attention and make the 

learning process more engaging and fun. In addition to using 

fishbowl strategies, using fishbowl strategies will help your student 

learn his speaking skills. Using the fishbowl strategy will enhance 

your strategy when teaching English. A variety of learning 

strategies can help prevent student boredom. Teachers can also 

modify the same method when learning other skills based on their 

learning goals and needs. 
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2. For Students 

Students can use posters as a tool to practice and deepen their 

speaking skills. For students who are struggling, this method can 

help by making it easier to explain what you want to explain. I 

hope that by continuously practicing this method, students' 

speaking skills will eventually improve. 

3. For Other Researcher 

The results of this study may be used as information and 

reference for other researchers to conduct similar studies, or in 

some cases, regarding the use of the fishbowl strategy as a medium 

for speaking skills in learning activities can be used to develop 

media usage that allows use with additional. 
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Appendix 1 

Research Instrument 

In the pre-test, the writer made a slide of the presentation consisting of 

questions about tourism. Each student chose one paper of tourism and 

animal from fishbowl, and there was text in the paper, The researcher 

asked students' opinions and arguments about the topic above. For 

example, "the most favorite tourism in Indonesia that students have 

visited." Furthermore, the students prepare to choose the topic in 1-2 

minutes. The students must give opinions and arguments based on the 

topic above. So, the researcher recorded students' opinions and arguments. 

1. Pre-test 

The researcher asks students to make dialogues about the tourism 

for students in pairs with their classmates by using expressions of 

asking and giving opinions!  

2. Post-test  

The researcher asks students to make dialogues about the animal 

for students in pairs with their classmates by using expressions of 

asking and giving opinions!  
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Appendix 2 
 

RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
 

Nama Sekolah  : MTS Maraqittalimat Tembeng Puntik 
Mata Pelajaran : Bahasa Inggris  
Kelas/Semester : VIII A (Experimental Class)  
Standar Kompetensi :Mengungkapkan makna dalam percakapan 

transaksional dan interpersonal resmi dan berlanjut 
dalam konteks kehidupan sehari-hari.  

Kompetensi Dasar  :Merespon makna dalam percakapan transaksional 
dan interpersonal (bersosialisasi) resmi dan 
berlanjut (sustained) secara akurat, lancar, dan 
berterima yang menggunakan ragam bahasa lisan 
dalam konteks kehidupan sehari-hari dan 
melibatkan tindak tutur: menyampaikan pendapat, 
meminta pendapat.  

Alokasi Waktu : 2 x 30 menit pertemuan (5 pertemuan)  
A. Indikator 
1. Kognitif  

a. Kognitif Proses  
x Mengidentifikasi makna kata  
x Mengidentifikasi makna tindak tutur menyampaikan pendapat  
x Merespon tindak tutur menyampaikan pendapat  
x Mengidentifikasi makna tindak tutur meminta pendapat  
x Merespon tindak tutur meminta pendapat  
x Menanggapi pendapat dengan menggunakan argumen  
x Mengidentifikasi makna dan tindak tutur menyampaikan 

pendapat  
b. Kognitif Produk  
x Memahami cara menyampaikan pendapat yang benar  
x Memahami cara mengungkapkan argumen yang benar  
x Memahami cara respon dengan argumen yang tepat  
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2. Afektif  
Karakter : jujur, kreatif, bertanggung jawab  

3. Psikomotorik  
Siswa membuat dan mempraktekkan dialog  

B. Tujuan Pembelajaran :  
Setelah selesai pembelajaran siswa diharapkan mampu :  

1. Kognitif  
a. Kognitif Proses  
x 6LVZD� PHPEDFD� GLDORJ� ³$VNLQJ� DQG� *LYLQJ� 2SLQLRQV� DQG�

$UJXPHQWV´�VHFDUD�EHUSDVDQJDQ�� 
x 6LVZD�PHPSUDNWHNNDQ�GLDORJ�³$VNLQJ�DQG�*LYLQJ�2SLQLRQV�DQG 

$UJXPHQWV´�VHFDUD�EHUSDVDQJDQ�GL�GHSDQ�NHODV�� 
x 6LVZD� PHQJLGHQWLILNDVL� PDWHUL� ³$VNLQJ� DQG� *LYLQJ� 2SLQLRQV�

DQG�$UJXPHQWV´� 
b. Kognitif Produk  
x Memahami cara menyampaikan pendapat yang benar  
x Memahami cara mengungkapkan argumen yang benar  
x Memahami cara respon dengan argumen yang tepat  
c. Afektif  

Karakter : jujur, kreatif, bertanggung jawab  
Social : bertanya, memberikan ide, pendapat dan argumen.  

d. Psikomotorik  
Siswa membuat dan mempraktekkan dialog memberi peringatan  

C. Materi Pembelajaran: 
Asking for Opinions  

 
 
 

 
 
 

Giving Opinions  
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,Q�P\�RSLQLRQV���«� 

 
Giving Arguments  

 
 

 
 

a. Metode Pembelajaran :ceramah, role-playing  
b. Langkah-langkah Kegiatan:  

Kegiatan Awal  
x Guru mengucapkan salam dan menyapa dengan ramah kepada 

siswa ketika memasuki ruang kelas (nilai yang ditanamkan: santun, 
peduli)  

x Guru mengecek kehadiran siswa (nilai yang ditanamkan: disiplin, 
rajin)  

x Guru memberikan sebuah warmer up untuk menstimulus semangat 
siswa sebelum memulai pelajaran.  

x Guru mengingatkan kembali pelajaran minggu lalu  
x Guru memberi gambaran tentang pelajaran yang akan berlangsung.  
x Guru menggali pengetahuan awal siswa serta memberi pertanyaan 

tentang pelajaran yang akan berlangsung dengan Tanya jawab 
mengenai hal-hal dan kejadianyang mereka temui dalam kehidupan 
sehari-hari.  
Kegiatan Inti  

x Guru menjelaskan tentang materi asking and giving opinions and 
arguments.  

x Guru memperlihatkan sebuah gambar kepada siswa, kemudian 
membuat pertanyaan pancingan tentang apa yang mereka ketahui 
tentang materi yang akan dipelajari.  

x Siswa diberikan contoh dialog tentang asking and giving opinions 
and arguments.  

x Siswa mengidentifikasi asking and giving opinions yang ada dalam 
dialog.  

x Siswa mempraktekkan dialog secara berpasangan.  
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Kegiatan Akhir  
x Guru memberikan ulasan dan penjelasan tentang apa yang telah 

dilakukan  
x Siswa diberi tugas rumah sebagai salah satu tindak lanjut 

pembelajaran yang telah berlangsung.  
x Memberikan motivasi kepada siswa yang kurang dan belum bisa 

mengikuti dalam materi yang telah dipelajari. 
c. Sumber Belajar : Buku Developing English Competencies  
d. Penilaian : Rubrik Penilaian  

 
No Criteria Description 

1. Pronunciation 5 Has few traces of foreign language. 

4 Though there is a distinct accent, it is still 

understandable 

3 The need for pronunciation problems is 

focused on listening and occasionally 

causes misunderstandings. 

2 Because pronunciation problems are 

difficult to understand, most often asked 

to repeat. 

1 Speech is practically unintelligible due to 

a pronunciation problem. 

2. Grammar 5 Making few (if any) grammatical and 

word-order mistakes. 

4 Makes grammatical and/or word order 

mistakes from time to time that do not 

obscure context. 

3 Make regular grammatical and word-

order mistakes, which can also confuse 
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context. 

2 Incorrect grammar and word order make 

comprehension difficult, and sentences 

must be rewritten frequently. 

1 Grammar and word order mistakes that 

are so serious that speech is practically 

unintelligible 

3. Vocabulary 5 The vocabulary and idioms are almost 

similar to those of a native speaker. 

4 Because of lexical and equities questions, 

he often uses the wrong word and must 

rephrase his thoughts. 

3 Due to the lack of vocabulary, some 

wrong words are often used, which limits 

the conversation to a certain extent. 

2 Comprehension is difficult due to poor 

word use and a restricted vocabulary. 

1 The lack of vocabulary was so severe 

that conversing was nearly impossible. 

4. Fluency 5 Spoken fluently, not as laborious as 

native speakers. 

4 Language problems appear to have a 

minor impact on speech speed. 

3 Language issues have a significant 

impact on speed and fluency 

2 Usually hesitant, and frequently silenced 

due to a lack of language 
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1 The speech was so paused and 

fragmented that it was almost impossible 

to have a conversation. 

5. Comprehension 5 Seems to understand everything 

effortlessly 

4 Understand almost everything at an 

average speed, although sometimes it 

may need to be repeated 

3 Understand most of the content at a 

slower than normal speed without 

repeating it 

2 Has a lot of trouble following 

conversation that are spoken slowly and 

with a lot of repetition. 

1 Not even a simple conversation can be 

said to be understood. 

 
 

Tembeng Puntik, 01 September 2023 
 

Mengetahui, 
 

Guru Bahasa Inggris  
 
 
 

Mahwiyah, S.Ag. 
NIP. 197008062008012011  

Pengajar 
 
 
 

Elin Afriyanti 
NIM.180107051 
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6WXGHQWV¶ Rubric Score in Experimental Class (VIII A) 
 

1. 6WXGHQWV¶�3UH-test Score 

No. Students Aspects Total Score G F V C P 
1. S-1 3 4 3 2 2 14 56 
2. S-2 2 3 2 3 3 13 52 
3. S-3 1 4 2 4 3 14 56 
4. S-4 3 3 4 2 1 13 52 
5. S-5 4 2 2 2 2 12 48 
6. S-6 4 3 3 4 1 15 60 
7. S-7 1 4 2 3 4 14 56 
8. S-8 4 3 3 3 3 16 64 
9. S-9 4 4 3 2 2 15 60 
10. S-10 2 4 3 2 2 13 52 
11. S-11 1 2 3 3 2 11 44 
12. S-12 3 2 2 4 4 15 60 
13. S-13 2 2 2 3 2 11 44 
14. S-14 2 3 3 3 1 12 48 
15. S-15 3 2 3 3 2 13 52 
16. S-16 2 4 3 2 2 13 52 
17. S-17 2 3 2 3 2 12 48 
18. S-18 1 2 2 3 2 10 40 
19. S-19 3 3 2 3 2 13 52 
20. S-20 4 2 2 1 2 11 44 
21. S-21 3 3 2 2 3 13 52 
22. S-22 2 2 3 3 3 13 52 
23. S-23 2 2 4 2 2 12 48 
24. S-24 2 2 2 1 1 8 32 
25. S-25 1 1 2 3 3 10 40 
26. S-26 1 2 2 4 3 12 48 
27. S-27 2 2 2 2 1 9 36 
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2. 6WXGHQWV¶�6FRUH�RI�3RVW-test 

No. Students 
Aspects 

Total Score G F V C P 
1. S-1 4 5 4 5 3 21 84 
2. S-2 3 4 3 4 4 18 72 
3. S-3 2 5 3 5 4 19 76 
4. S-4 4 4 5 3 4 20 80 
5. S-5 5 3 3 3 3 17 68 
6. S-6 4 5 5 5 4 23 92 
7. S-7 3 5 3 4 4 19 76 
8. S-8 4 3 4 5 5 21 84 
9. S-9 4 4 3 3 4 18 72 
10. S-10 2 5 3 5 3 18 72 
11. S-11 3 4 5 5 3 20 80 
12. S-12 3 4 4 5 4 20 80 
13. S-13 4 3 2 5 3 17 68 
14. S-14 2 3 4 5 4 18 72 
15. S-15 4 3 5 5 3 20 80 
16. S-16 3 4 2 4 4 17 68 
17. S-17 4 3 5 3 2 17 72 
18. S-18 3 2 2 5 2 14 56 
19. S-19 3 3 2 3 4 15 60 
20. S-20 4 2 2 1 2 11 44 
21. S-21 3 3 2 2 3 13 52 
22. S-22 2 2 3 3 3 13 52 
23. S-23 2 2 4 2 2 12 48 
24. S-24 3 3 3 3 2 14 56 
25. S-25 1 1 2 5 3 12 48 
26. S-26 2 2 4 5 3 15 64 
27. S-27 3 2 3 4 3 15 64 
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6WXGHQWV¶ Rubric Score in Control Class (VIII B) 
 

1. 6WXGHQWV¶�6FRUH�RI�3UH-test 

No. Students Aspects Total Score G F V C P 
1. S-1 2 3 3 3 1 12 48 
2. S-2 3 2 3 3 2 13 52 
3. S-3 2 4 3 2 2 13 52 
4. S-4 2 3 2 3 2 12 48 
5. S-5 1 2 2 3 2 10 40 
6. S-6 4 3 3 4 1 15 60 
7. S-7 2 2 3 3 3 13 52 
8. S-8 2 2 4 2 2 12 48 
9. S-9 1 2 2 1 1 7 28 
10. S-10 1 1 2 3 3 10 40 
11. S-11 1 2 2 4 3 12 48 
12. S-12 2 2 2 2 1 9 36 
13. S-13 2 2 2 3 2 11 44 
14. S-14 3 4 3 2 2 14 56 
15. S-15 2 3 2 3 3 13 52 
16. S-16 3 4 2 4 3 16 64 
17. S-17 3 3 4 2 1 13 52 
18. S-18 4 2 2 2 2 12 48 
19. S-19 3 3 2 3 2 13 52 
20. S-20 4 2 2 1 2 11 44 
21. S-21 3 3 2 2 3 13 52 
22. S-22 1 2 2 3 4 12 48 
23. S-23 3 3 2 3 3 14 56 
24. S-24 3 3 3 2 2 13 52 
25. S-25 2 4 3 2 2 13 52 
26. S-26 1 2 3 3 2 11 44 
27. S-27 1 2 2 2 2 9 36 
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2. 6WXGHQWV¶�6FRUH�RI�3RVW-test 

No. Students 
Aspects 

Total Score G F V C P 
1. S-1 2 3 1 3 1 10 40 
2. S-2 3 2 3 3 2 13 52 
3. S-3 2 4 3 3 2 14 56 
4. S-4 2 3 2 3 2 12 48 
5. S-5 2 2 2 3 2 11 44 
6. S-6 3 3 3 4 1 14 56 
7. S-7 2 2 3 3 3 13 52 
8. S-8 2 2 4 2 2 12 48 
9. S-9 1 2 2 3 1 9 36 
10. S-10 1 1 2 3 3 10 40 
11. S-11 2 3 2 4 3 14 56 
12. S-12 2 2 2 2 3 11 44 
13. S-13 2 2 2 3 2 11 44 
14. S-14 2 4 3 2 2 13 52 
15. S-15 2 3 2 3 3 13 52 
16. S-16 4 4 3 5 3 19 76 
17. S-17 1 2 1 2 2 8 32 
18. S-18 4 2 2 2 2 12 48 
19. S-19 3 3 2 3 2 13 52 
20. S-20 3 2 2 2 1 10 40 
21. S-21 3 3 2 2 3 13 52 
22. S-22 1 2 2 3 4 12 48 
23. S-23 3 3 4 3 3 16 64 
24. S-24 3 3 3 2 2 13 52 
25. S-25 2 4 3 2 2 13 52 
26. S-26 1 2 3 3 2 11 44 
27. S-27 1 2 2 2 2 9 36 
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